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Geoffrey B. Elliott, PhD 

ENGL 1301.01: Rhetoric and Composition Syllabus and Course Calendar 

Fall 2016 
 

Office Weir 209 
 

Office Phone 830-792-7416 
 Office Email GElliott@schreiner.edu 
 Office Hours MWF, 1200-1250, and by 

appointment 
 
Note that information on this syllabus is subject to change. Reasonable efforts will be made to inform students of 
any such changes that occur. 
 

Course Description 

Per the University catalog, ENGL 1301: Rhetoric and Composition is described as 
A course designed to prepare students for academic writing, this course focuses on 
mechanics of expression and principles of English usage, refinement of writing 
techniques, critical writing skills, responses to written materials, and development of a 

clear, forceful prose style. Students completing this course should be able to present 
writing in response to a specific reading and demonstrate proficiency in reading and 
thinking critically. 

 

Course Objectives/Outcomes 
Per the 22 January 2016 Departmental syllabus, the following: 
Upon successful completion of ENGL 1301, a student will be able to: 

1. Write papers of sufficient length which demonstrate a thorough understanding of context, audience, and 
purpose, which are responsive to the assigned task(s) and focus all elements of the work. 

2. Write papers which convey original thought and demonstrate the ability to: 
a. Formulate a clear thesis 
b. Narrow the focus to a manageable topic 

c. Analyze and evaluate material 
d. Organize and interpret the material 

3. Develop ideas with appropriate support for the thesis, which may include: explanations, examples, 
illustrations, statistics, analogies, or quotations from relevant authorities. 

4. Use thoughtful and generally effective language.  

5. Proofread for grammatical, contextual, and mechanical errors and recognize correct sentence structure. 
6. Practice scholastic honesty, academic integrity, and the ethics of communication. 

 
The objectives and outcomes, among others, will be addressed by meeting several requirements, 

articulated in the Departmental syllabus as: 
1. Active participation in class discussions. In addition to developing writing and reading skills, students are 

expected to give equal attention to cultivating and practicing effective speaking and listening skills. This 
requirement will be addressed through full-class discussions, small group discussions, reading 

performances, and brief extemporaneous presentations. 
2. Substantial commitment to the writing process. Each student in English 1301 will produce 4-6 papers [four for 

this class], 3-5 pages [one of approx. 975 words, two of approx. 1,300 words, and one of approx. 1,625 

words] in length.  These papers will be accomplished in stages, which emphasize the writing process. 
3. Ongoing collaboration in the writing and reading process. Students will be asked to read and respond to texts-

in-progress by other students and to texts in publication.  

4. Consequential engagement in the academic conversation . Course activities will, at all times, reflect current 
data, up-to-date discussion points, and careful critical thinking. Students will be accountable for their 

comments, assertions[,] and conclusions. 

 
The Departmental syllabus additionally offers a minimum standard for engagement: 

mailto:GElliott@schreiner.edu
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 Six hours of writing and reading outside of class each week. 
 Prepared, alert, and cooperative daily class attendance. 
 Active and meaningful participation in class discussions and workshops. 

 Completion of all assigned writing projects. 
 Completion of all reading assignments and related work. 
 Active participation in all full-class peer review/writing workshops. 

 Course evaluation. 
Note that evidencing “minimum” engagement will result in a minimally passing grade; students 
desiring better scores should work to surpass minimum acceptable standards. 
 

Textbook 
The course requires one text: the sixth edition of Kathleen T. McWhorter’s Successful College 
Writing (ISBN 978-1-319-08774-6). (Please be sure to have the student edition with handbook.) 
Other readings that are required will be made available online and/or in class. 

 
The textbook may be available in electronic editions as well as print. Students who opt to use an electronic 

textbook should note that they, and they alone, are responsible for securing access to the text during class time and 
for any hardware or software problems attendant upon their doing so. 

 

Other Resources 

In addition to the required textbook, the following resources will be helpful or vital in carrying 
out the tasks of the course: 

 The University Writing Center, Dickey Hall, Room 106, 

http://www.schreiner.edu/academics/academic-support/center-for-teaching-
learning/student-academic-success/writing-center.aspx 

 The University Undergraduate Research Center, 
http://www.schreiner.edu/academics/undergraduate-research.aspx 

 Elliott RWI, www.elliottrwi.com 

 Purdue University Online Writing Lab, http://owl.english.purdue.edu/ 

 The eighth edition of the MLA Handbook 

 Major English-language dictionary, such as those from Oxford University (preferred) and 
Merriam-Webster 

 Access to campus email and Schreiner One 

 Pen/pencil and paper every class meeting 

 

Evaluation 
How grades happen can seem a bit complicated. How individual assignments and groups of 

assignments contribute to a student’s overall course grade is laid out in Table 1, below. 
 
The papers and many other assignments will be assessed in terms of their demonstrated 
performance in several areas (the areas will be discussed in more detail on individual 

assignments’ materials). Specific areas on such assignments will be assigned a number of 
“steps,” motions through the grading scale indicated on Table 2, below. The total number of 
steps, positive or negative, will indicate the final assignment score. 
 
More explanation of my grading practices can be found on Elliott RWI as “Some Remarks about Grading,” 

https://elliottrwi.com/2016/02/28/some-remarks-about-grading/. 
 

http://www.schreiner.edu/academics/academic-support/center-for-teaching-learning/student-academic-success/writing-center.aspx
http://www.schreiner.edu/academics/academic-support/center-for-teaching-learning/student-academic-success/writing-center.aspx
http://www.schreiner.edu/academics/undergraduate-research.aspx
http://www.elliottrwi.com/
http://owl.english.purdue.edu/
https://elliottrwi.com/2016/02/28/some-remarks-about-grading/
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Some assignments will only be offered an overall score. Such scores also conform to Table 2, 
below.  
 

Table 1: Grade Distribution 

Assignment or Category Percent of Grade 

Minor Assignments (MinAss) 15 

Descriptive Essay (Desc)* 10 

Narrative Essay (Narr)* 15 

Illustrative Definition Essay (IllDef)* 15 

Comparison/Contrast Essay (C/C)* 20 

Final Exam (FinEx)* 10 

Professionalism (Prof) 15 

Total 100 

*Indicates a major assignment. 

 
Table 2: Grading Scale 

Score A+ A A- B+ B B- C+ C C- D F 0 

Steps +7 +6 +5 +4 +3 +2 +1 +0 -1 -2 -3 or 

more 

N/A* 

Numerical 
Equivalent 

98 95 92 88 85 82 78 75 72 65 55 0 

*Grades of zero (0) result from non-submission of assignments or for academic integrity violations. 
 
Final grades will be reported according to the scale in Tale 3, below. 
 
Table 3: Final Grades 

Grade A B C D F 

Overall Score 90+ 80-89.999 70-79.999 60-69.999 Below 60 

 

The Desc, Narr, IllDef, and C/C are expected to be submitted as works of polished prose, 
meaning that they should be written and revised more than once. Some class time will be given 
over to reading and critique of the work done for the class. As such, you will need to be ready to 
read and comment appropriately on the work of your classmates, as well as to have them do the 

same to your work. Peer review is a vital component of this class, and is to be conducted 

respectfully and only within the context of the classroom. 
 
Please note that you may be asked to read your work aloud for the class to critique; sometimes 

talking through a piece is just what is needed. As with peer review, presentations will be 

conducted respectfully and only within the classroom context.  
 
Please note that many assignments will be submitted through Schreiner One and that the 

originality-checking software included in it will be applied to the materials submitted through it. 
 
I generally grade fairly holistically. This does not mean that I shall not mark or penalize your 
errors, but I shall do my best to give you better and more useful feedback on the work you do 

than simply “fixing” your punctuation and spelling and slapping a grade on the work. 
Mechanical “correctness” is important, but organization, depth, and originality of thought are 
more so. 
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In this class, the fact that you or somebody else paid for you to have a seat does not entitle you to 
any specific grade. By registering and meeting the requirements for this class, you have earned 
the right to have access to higher learning and the opportunity to earn credit, much as you have 

to pay to take a martial arts class but are not assured of earning any specific belt. I do not give 

you a grade, you earn a grade; I report to you on the quality of the work you turn in to me, as 
measured against standards expressed for each assignment. 
 

Discussion of Grades and Progress  
I am always happy to discuss your progress and grades with you. I am not going to discuss your 
grades with your parents, your siblings, your roommates, your spouses, your children, or anyone 
else except as required by my superiors and the law. I am also not going to discuss your grades 

over the phone or through email; if you want to know your grades, come see me during office 
hours or set up an appointment, and we can go over how you are doing, what you have done 
well, and what you can improve upon. 
 

Attendance 
Attendance will be taken during each class meeting, whether formally through the submission of 
a piece of writing or informally through some convenient means. Ideally, every student will 
attend every class meeting. Things happen that ought not to happen, however, and so some 

allowance for absence is made. Students may miss five (5) class meetings without direct penalty; 
no explanation of the absence is requested or required. Each absence after the fifth will lower the 
student’s grade by ten percent. That is, a sixth absence will drop a grade of 92 to an 82. A 
seventh will drop a grade of 92 to 72. An eighth will drop a grade of 92 to 62, and a ninth will 

drop a grade of 92 to a 52 
 
There are limited exceptions to the attendance policy noted above. Perhaps the most pressing is 
that necessitated by military or judicial service. Students in military or military reserve units 

called to duty, or who are summoned for judicial proceedings, will have their absences excused 
(i.e., not counted against the number of absences allowed to the student) once appropriate 
documentation (e.g., a copy of mobilization orders, an email from the student’s commanding 
officer, or a court summons) is provided. Students absent from class for University (not student 

organization, intramurals, or Greek life ) events will have their absences excused, as well, 
once appropriate documentation is provided. Other absences may be excused at the discretion of 
the instructor, the Department Chair, the Dean of the School of Liberal Arts, or higher-level 
administration, but such circumstances are rare. Assignments due during excused absences will 

be handled on a case-by-case basis, as circumstances warrant. 
 

Tardiness and Early Departure  
Please be in class when it is scheduled to begin, and please remain in class for the scheduled 

duration. Students who arrive late or leave early are subject to being counted absent without in-
class comment. So are students who are out of the room for protracted periods during class or 
multiple times in a given class period. Showing up late makes it hard to get the joke, and leaving 
early makes it hard to hear the punchline. 
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Late Work 
Late work is generally not acceptable, and many instructors (as well as employers and 
authorities) will not accept it. In this class, minor assignments are not accepted if they are 

submitted late. Exams generally may not be taken late, although certain extenuating 
circumstances (e.g., military or judicial service) may make other arrangements appropriate. If 
you believe your circumstances merit consideration, please discuss them with me during office 
hours. The major papers (Desc, Narr, IllDef, and C/C) will be accepted late, albeit at an 

automatic grade of F; late papers will generally receive minimal or no feedback other than the 
grade. 
 

Revisions 

I encourage revision of papers, but I think that effective revision takes outside guidance. Thus, 
students desiring to revise any assignment for a higher grade must consult with me before so 
doing. I shall determine on a case-by-case basis what the revision must entail and whether or not 
the revision will result in a change of grade for the assignment. Be advised also that I will tend to 

allow more leeway in revision on late work the less late it is. Trying to turn in late work during 
the last week of class and hoping to get to revise it up to an A is not going to get you anywhere, 
but if you miss the deadline by a day or two, you might just make it in revision. 
 

Student Professionalism 
Please treat the classroom with the same degree of attention and consideration as any 
professional space. Please show up to class prepared and on time; this means having necessary 

materials, having completed the assigned readings, and having prepared any assignments 

upon entry into the classroom. Silence or deactivate cell phones during class time, and refrain 
from private conversations outside of group/class discussion. If you are late, please be respectful 
of the instructor and others in the classroom by quietly and quickly finding a seat without 
gratuitous comment, questioning, or other obtrusive behavior (this includes interrupting lecture 

or discussion to explain your tardiness, ask what the class is doing, or make other comments). 
The same requests also apply to those who need to leave early. If you feel the need to discuss late 
arrival or early departure, please do so via email, during office hours, or before or after class. 
 

Please note that excessive tardiness or early departure will negatively impact my assessment of 
your professionalism. Please note also that egregious violations of professional conduct will 
result in your being asked to leave; if you are thusly asked to leave, you will be counted absent 
for the class. 

 

Section 504 (per University Standards) 
Schreiner University is compliant with Section 504 of the Rehabilitation Act of 1973 with 
respect to providing academic adjustments/auxiliary aids to qualified students. Students requiring 

such accommodations should contact the Section 504 Coordinator in Dickey Hall, Room 218. 
Should a faculty office prove inaccessible, special arrangements to meet outside the office can be 
made for students with mobility impairments. 
 

Additionally, the Departmental syllabus notes that contacting Dr. Jude Gallik at 380-792-7258 or 
JGallik@schreiner.edu will help with accommodations.  
 

mailto:JGallik@schreiner.edu
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Academic Integrity 
Academic dishonesty in any of its various forms (e.g., plagiarism, presenting hired writing as 
work done, patchwriting, Rogeting, unauthorized use of papers for/from other classes) is 

unacceptable and subject to adverse actions ranging from failure of an assignment to failure of 
the course and other University-imposed sanctions. This class will follow the University’s Code 
of Academic Conduct, which may be found in the Student Handbook, in print and online at 
http://students.schreiner.edu/handbook/docs/su-201516-handbook-dos-edits-page.pdf.  

 

Contact Policy and Schreiner One 
Email is my preferred mode of contact outside of class time; I check my email at least once (and 
usually more often) each day I am scheduled to teach, usually in the morning. As a note, I do not 

sit up all night waiting for my email inbox to chime, and I may not have time to read and answer 
all emails before class. 
 
Per University standards, “All email communication for this course will be done via our 

schreiner.edu email accounts. Emails sent to me without schreiner.edu addresses will not 
[emphasis in original] be accepted by my faculty inbox. Grades, attendance, due dates, and 
handouts will be posted to Schreiner One on a regular basis.” 
 

Agreements 
Students who remain enrolled in the class past the last day to add, drop, or change sections 
online signal their understanding of, and agreement to, the policies and procedures outlined in 
this syllabus. 

 
Late in the term, a form asking after students’ agreement to allow instructor use of their materials 
in future teaching, research, and professional development will be distributed. Whether 
permission is granted or not will not affect the course grade, but a clear answer will be greatly 

appreciated. 
 

Course Calendar 
Readings and daily assignments not already on the course calendar may be announced in class. 
When they are, they are to be treated as appearing on the calendar at the correct time. Also, 
readings may not always be discussed in class. You are still responsible for knowing the 

material; the readings form the bases for discussions and are likely to undergird any necessary 
quizzes. 
 
“Readings Due” indicates that the readings listed are assigned to be completed before the 

beginning of class  on the day listed, unless otherwise noted. “SCW” in the calendar (Table 4, 
below) refers to Successful College Writing, the regular course textbook. “Assignment Due” 
indicates that the activities listed are to be completed and submitted at the time and in the manner 
indicated. 

 
In the event that a given day has neither reading nor activity listed, class will still meet normally 
(and class will probably continue discussion from earlier. The only times class does not meet as 
scheduled will be announced in advance (if possible) or posted on the door to the classroom. 

 

http://students.schreiner.edu/handbook/docs/su-201516-handbook-dos-edits-page.pdf


Geoffrey B. Elliott, ENGL 1301.03, Fall 2016 Reference Document, 8 

Table 4: Course Calendar 

Week Date Readings Due Assignment Due 

1 

24 Aug.  Syllabus and Course Calendar (in 
class) 

  

26 Aug.    Diagnostic Writing Exercise (in 

class) 

2 

29 Aug.  SCW Chs. 1, 3, and 20   
31 Aug.  SCW Chs. 2, 4, and 21   

2 Sept.  SCW Chs. 5, 6, 7, and 8   

3 
7 Sept.  SCW Chs. 11, and 13   

9 Sept.  SCW Ch. 9   

4 

12 Sept.    Desc PV (in class) 

14 Sept.  SCW Chs. 9, 10   

16 Sept.    Desc RV (online before class begins) 

5 

19 Sept.  SCW Part 7   

21 Sept.     
23 Sept.  SCW Ch. 12  Desc FV (online before class begins) 

6 

26 Sept. 

Conferences; students meet individually 28 Sept. 

30 Sept. 

7 

3 Oct.    Narr PV (in class) 

5 Oct.  SCW Chs. 9, 10   

7 Oct.    Narr RV (online before class begins) 

8 
12 Oct.  SCW Part 7   

14 Oct.  SCW Chs. 14 and 18  Narr FV (online before class begins) 

9 

17 Oct.     

19 Oct.     

21 Oct.  SCW Ch. 9   

10 

24 Oct.    IllDef PV (in class) 
26 Oct.  SCW Chs. 9, 10   

28 Oct.    IllDef RV (online before class 

begins) 

11 

31 Oct.  SCW Part 7   

2 Nov.     
4 Nov.  SCW Ch. 16  IllDef FV (online before class begins) 

12 

7 Nov.     

9 Nov.     

11 Nov.     

13 

14 Nov.  SCW Ch. 9   

16 Nov.    C/C PV (in class) 

18 Nov.  SCW Chs. 9 and 10   

14 21 Nov.  SCW Ch. 26  C/C RV (online before class begins) 

15 

28 Nov. 

Conferences; students meet individually 30 Nov. 

2 Dec. 

16 
5 Dec.  SCW Part 7   
7 Dec.    C/C FV (online before class begins) 

***FinEx (in class), 12 December 2016, 1030 to 1230*** 
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Dates to Remember 

 30 August, last day to add, drop, or change sections online 

 1 September, last day to drop a class without a grade 

 5 September, Labor Day holiday 

 10-11 October, Fall Break 

 27 October, last day to withdraw from a course (1pm) 

 23-25 November, Thanksgiving holiday 

 7 December, last day of classes 

 8 December, Reading Day 

 9-14 December, final exams; term ends 
 
Other dates may be announced. 



Geoffrey B. Elliott 

Fall 2016 

ENGL 1301: Rhetoric & Composition Diagnostic Writing Exercise 

 

Student Name  
 

 

Read the prompt below. On the pages that follow, write a well-developed essay that addresses it, 

paying attention to presenting a clear thesis, solid structure, clear transitions, sufficient evidence 
to support points made, ample explanation of that evidence, and adherence to the conventions of 
edited academic American English. The results will be used to account for the day’s attendance; 
they may also influence assessment of professionalism. They will be used to help determine the 

level and intensity of instruction, so do be sure to give an honest and sincere effort on the 
exercise. Please confine your remarks to the space provided for the response on the following 
pages. 
 

The Prompt 
One motto of Schreiner University, that long displayed at the main entrance, is “Enter with hope. 
Leave with achievement.” With what hope do you enter Schreiner? Why do you harbor it? How 
do you think to enact it? 

 
Pages for addressing the prompt followed when the assignment was given.  
  



Geoffrey B. Elliott 

Fall 2016 

ENGL 1301: Rhetoric & Composition, Descriptive Essay Assignment Sheet Revision 

 

Below appears a print version of the guidelines for the Descriptive Essay (Desc) posted online at 
https://elliottrwi.com/instruction/schreiner-university/schreiner-university-engl-1301-rhetoric-

composition/schreiner-university-engl-1301-rhetoric-composition-descriptive-essay/. The online 
version is to be considered authoritative, superseding any previously published information 
regarding the Desc. 
 
That the assignment sheet is long (as will be those that follow it) is understood. It is also  an artifact of trying to be 

detailed and explicit about expectations for the project. Additionally, it is practice for attending closely to detail, 
which is likely to be of benefit  

 
Writing well is the result of applying a set of skills developed through diligent practice, and it is 
of benefit throughout higher education, in professional life, and in life outside of work. Most 

every type of writing will benefit from the ability to give a targeted, detailed description, whether 
it is of components at the beginning of a process, procedures in a training or other manual, plans 
for business operations, reports made to employers and legal officials, or works of narrative 
fiction. Offering practice in developing such a targeted, detailed description is one purpose of the 

Desc; another is to foster the sustained attention to detail and consideration of wording upon 
which good writing in any genre and fine work in any profession rely. 
 
Completing the Desc will require students to do a number of things: 

 Identify a suitable topic of description; 

 Examine the topic, noting its features in detail; 

 Determine a specific impression to convey about the topic; 

 Filter noted details through the specific impression; 

 Compose a targeted, detailed description of the selected topic, approximately 975 words 
in length, formatted appropriately, bringing it to class for peer review and holistic 

assessment by the instructor as a minor assignment (the Desc PV); 

 Using the comments made during peer review, revise the Desc PV and submit the 
resulting paper (Desc RV) online for instructor review as a minor assignment; and 

 Using the comments made by the instructor, revise the Desc RV and submit the resulting 

paper (Desc FV) online for assessment as a major assignment worth 10% of the total 
course grade. 

 
Information about each follows, along with a copy of the relevant grading rubric and notes. 

 

Identify a Topic 
Descriptive prose works best when it focuses on specific items—and, on a human scale, a 
smaller item or a smaller part of a larger item will generally permit of more detailed description. 

Keeping that in mind, and keeping in mind that writing tends to work best when the writer has a 
personal investment in the writing being done, students in Dr. Elliott’s Fall 2016 section of 
ENGL 1301 at Schreiner University will be describing a place with which they are familiar and 
in which they are invested in some way. That is, they will be describing a place of some personal 

significance to them, whether one they currently visit or one they recall clearly. (The description 
will inform later papers, so sincere, diligent work on it is strongly recommended.) 
 

https://elliottrwi.com/instruction/schreiner-university/schreiner-university-engl-1301-rhetoric-composition/schreiner-university-engl-1301-rhetoric-composition-descriptive-essay/
https://elliottrwi.com/instruction/schreiner-university/schreiner-university-engl-1301-rhetoric-composition/schreiner-university-engl-1301-rhetoric-composition-descriptive-essay/


Geoffrey B. Elliott, Fall 2016, ENGL 1301 Reference Document, 12 
 

The place selected for the assignment should be no larger than a single room; the Desc will be 
relatively brief, after all, and so it cannot treat a large space. It should also be one in which the 
writer has spent or currently spends a fair amount of time, so that its features are familiar and 

easily observed or recalled. And it should be one that carries powerful emotional valence for the 
writer; the room should be one that has seen prominent moments in the writer’s life, even if they 
were not recognized as such at the time. 
 

Although neither exhaustive nor restrictive, the types of rooms below offer beginning points for 
thinking about topics to select: 
 Childhood bedroom 

 Current bedroom 

 Deer blind (I have had students write about them) 

 Dorm room 

 Employer’s office 

 First apartment living room 

 Hospital room 

 Jail cell 

 Lawyer’s office 

 Legislator’s office 

 Medical office exam room 

 Parents’ or grandparents’ kitchen 

 Personal office 

 Scary basement 

 Tractor cab (I have had students write about them) 

 
Other rooms could be readily treated, so long as they are familiar, of manageable size, and 
associated with strong emotion. 
 

Examine the Topic 
Once a given room is identified, it must be examined, either in memory or (preferably) in person, 
as effective description comes from intimate familiarity with the thing described and attention to 
the details of its composition and presentation. The examiner will benefit from taking notes 

about what is seen, heard, smelt, felt, and possibly tasted; having a record of sensory impressions 
will make later composition easier. And they need not confine themselves to impressions of the 
room; since the place to be examined is supposed to be one of emotional resonance, the emotions 
and memories evoked by it, as well as their physical effects on the examiner, are worth noting. 

 
In short, the more details that can be noted, the better, as having more material to work with will 
make the writing easier later on. 
 

Develop a Specific Impression 
Having a great many details to report is necessary to give a full accounting, but simply 
presenting details will not give a sense of the place being described—or not one that many 
readers will find compelling or even necessarily intelligible. Instead, the details need to be 

selected and presented according to a governing principle. That is, they should foster and support 
a dominant, specific impression of the place being described—and that means that such an 
impression needs to be developed. 
 

To generate effective description, the writer will need to come up with a specific angle or 
impression to convey. In effect, the writer needs to generate a thesis, something on the order of 
“This place is like Ð” or “This place is one of Þ.” Having such a thesis will help the writer select 
and present details in a way that serves a useful end, one that makes those details more likely to 

engage readers than to bid them reject the writing. (Think about bad fanfiction. Much of it is bad 



Geoffrey B. Elliott, Fall 2016, ENGL 1301 Reference Document, 13 
 

because it bogs down in unfocused detail. Do not be a bad fanfiction writer, and do not emulate 
such a writer, either.) 
 

Apply the Specific Impression to the Details  

Armed with a set of details and a specific impression to convey, it becomes time to use the 
impression to select and shape details. That is, those details that already align with the 
impression or which can be convincingly rephrased to support it should be indicated; the rest 
should be stricken. (And if few or no details remain available after such striking, perhaps a 

different impression might be selected.) Any rephrasing that needs to be done should be done, so 
that what results is a list of details that supports the dominant impression the writer wants to 
convey. Such a list will be the material from which a convincing, engaging description can be 
built. 

 
Writers should keep their audiences in mind at all times as they work on their writing, as the 
readership of a paper will substantially influence what materials will be taken as supportive, and 
to what degree. For the Desc, the primary reader to be addressed is a general public in the United 

States of the early twenty-first century, such as reads news sources like the New York Times or 
Wall Street Journal. Such readers are unfamiliar with the room being described, living in a 
different place than allows access to the room, and are college-educated but not likely to be 
specialists in either the professional purposes to which the room is put (if it is such a room) or 

English studies. 
 

Compose the Desc PV 
Taken together, the four items noted above constitute a sequence of prewriting that should guide 

student thinking about the topic and the desired approach to it. That is, the aforementioned do not 
produce deliverable writing in themselves, but they lead towards the first deliverable for the 
project: the Desc PV. 
 
The Desc PV should be a reasonably complete description of the selected topic, one that conveys 

the dominant impression about the topic to a primary reader belonging to the general public of 
the United States in the early twenty-first century. That is, readers should be able to read the 
Desc PV and get a clear idea of the chosen room and its importance to the writer without having 
to ask the writer additional questions (although wanting to ask the writer additional questions is 

often a sign of engaging writing). The dominant impression may be explicit (i.e., stated openly) 
or implicit (i.e., hinted at)—although it must be noted that implicit ideas represent higher-level 
and therefore more difficult writing. Details, both in content and in phrasing, should be presented 
in such a way as to support that impression; this will generally mean moving through them in a 

reasonable spatial order. Again, readers have to be able to follow along easily and well. 
 
The Desc PV should be approximately 975 words in length (+/- 25), exclusive of heading 
(student name, instructor name, course/section, and date of composition), title, and any necessary 

end-citations (see Note 1, below). It should be typed in black, double-spaced, 12-point 
Garamond, Georgia, or Times New Roman font on letter-sized pages; the heading should be 
flush left, the title centered horizontally, and the body flush left with the first lines of paragraphs 
indented one-half inch from the left margin. Page numbers should be in the margin at the top of 
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the page on the right margin, preceded by the writer’s surname, and in the same typeface as the 
rest of the paper. 
 

Each writer should bring a Desc PV that represents the write r’s best work to class as a 
typed, physical copy on 12 September 2016 . Class that day will be taken up with peer review, 
during which other writers will read and comment upon the content and organization (not the 

mechanics) of the paper, making suggestions for improvement and indicating places where the 

paper works well—and explaining the comments so that the underlying principles can be used in 
future writing. 
 
As peer review progresses, the instructor will call for individual papers, checking to see if they 

are present as requested and whether or not, in general terms, they do what they need to do. Time 
constraints in class will prevent detailed reading by the instructor during peer review, so specific 
comments will be few, but the setting does allow for a holistic sense of each paper’s direction to 
be developed. That sense will be noted as the score for a minor assignment grade ; the score 

will conform to the grading scale in Table 2 of the course syllabus. (Obviously, those students 
who do not arrive in class with their Desc PVs in hand will not be able to receive any helpful 
score for the assignment. Note the “Late Work” section of the course syllabus.) 
 

Although a reasonably complete paper is expected, it is understood that the Desc PV is a work in 
progress. Changes to it are therefore also expected; they should not be viewed as failures, but 
seized upon as opportunities to improve writing techniques and to enhance the connections 
between writer and topic and writer and readers. Also, see Note 2, below. 

 

Revise the Desc PV into the Desc RV 
After peer review, writers should take their papers, review the comments made by their readers, 
and incorporate those found useful into their ongoing work. That is, they should work to improve 

their descriptions of their topics, enhancing the detailed support of the dominant impression 
about those topics and ensuring that their papers encourage reading rather than interfering with 
it. The result will become the Desc RV. 
 

The Desc RV should (still) be a reasonably complete description of the selected topic, one that 
conveys the dominant impression about the topic to a primary reader belonging to the general 
public of the United States in the early twenty-first century. That is, readers should (still) be able 
to read the Desc RV and get a clear idea of the chosen room and its importance to the writer 

without having to ask the writer additional questions (although wanting to ask the writer 
additional questions is often a sign of engaging writing). The dominant impression may be 
explicit (i.e., stated openly) or implicit (i.e., hinted at)—although it must be noted that implicit 
ideas represent higher-level and therefore more difficult writing. Details, both in content and in 

phrasing, should be presented in such a way as to support that impression; this will generally 
mean moving through them in a reasonable spatial order. Again, readers (still) have to be able to 
follow along easily and well. 
 

The Desc RV should be approximately 975 words in length (+/- 25), exclusive of heading 
(student name, instructor name, course/section, and date of composition), title, and any necessary 
end-citations (see Note 1, below). It should be typed in black, double-spaced, 12-point 
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Garamond, Georgia, or Times New Roman font on letter-sized pages; the heading should be 
flush left, the title centered horizontally, and the body flush left with the first lines of paragraphs 
indented one-half inch from the left margin. Page numbers should be in the margin at the top of 

the page on the right margin, preceded by the writer’s surname, and in the same typeface as the 
rest of the paper. 
 

Each writer should submit a typed, electronic copy of the Desc RV to the instructor 

through Schreiner One before the beginning of class time on 16 September 2016. The copy 
needs to be in .doc, .docx, or .rtf format so that it can be opened and read by the instructor; other 
file formats potentially present difficulties in that regard, and a paper that cannot be read cannot 
receive a useful score or commentary. It will be assessed according to the grading rubric below 

for a minor assignment grade , and comments will be offered on a copy thereof that are meant 
to guide further improvements to the work. (Obviously, those students who do not submit the 
Desc RV in timely fashion should not expect to receive any helpful score or commentary for the 
assignment. Note the “Late Work” section of the course syllabus.) 

 
Although a reasonably complete paper is expected, it is understood that the Desc RV is still a 
work in progress. Some changes to it are therefore also expected; they should not be viewed as 
failures, but seized upon as more opportunities to improve writing techniques further and to 

enhance the connections between writer and topic and writer and readers yet more. Also, again, 
see Note 2, below. 
 

Revise the Desc RV into the Desc FV 

After receiving instructor feedback, writers should take their papers, review the comments made 
by their reader, and incorporate those found useful into their ongoing work. That is, they should 
work to improve their descriptions of their topics, enhancing the detailed support of the dominant 
impression about those topics and ensuring that their papers encourage reading rather than 

interfering with it. The result will become the Desc FV. 
 
The Desc FV should (still) be a reasonably complete description of the selected topic, one that 
conveys the dominant impression about the topic to a primary reader belonging to the general 

public of the United States in the early twenty-first century. That is, readers should (still) be able 
to read the Desc FV and get a clear idea of the chosen room and its importance to the writer 
without having to ask the writer additional questions (although wanting to ask the writer 
additional questions is often a sign of engaging writing). The dominant impression may be 

explicit (i.e., stated openly) or implicit (i.e., hinted at)—although it must be noted that implicit 
ideas represent higher-level and therefore more difficult writing. Details, both in content and in 
phrasing, should be presented in such a way as to support that impression; this will generally 
mean moving through them in a reasonable spatial order. Again, readers (still) have to be able to 

follow along easily and well. 
 
The Desc FV should be approximately 975 words in length (+/- 25), exclusive of heading 
(student name, instructor name, course/section, and date of composition), title, and any necessary 

end-citations (see Note 1, below). It should be typed in black, double-spaced, 12-point 
Garamond, Georgia, or Times New Roman font on letter-sized pages; the heading should be 
flush left, the title centered horizontally, and the body flush left with the first lines of paragraphs 
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indented one-half inch from the left margin. Page numbers should be in the margin at the top of 
the page on the right margin, preceded by the writer’s surname, and in the same typeface as the 
rest of the paper. 

 

Each writer should submit a typed, electronic copy of the Desc FV to the instructor 
through Schreiner One before the beginning of class time on 23 September 2016. The copy 
needs to be in .doc, .docx, or .rtf format so that it can be opened and read by the instructor; other 

file formats potentially present difficulties in that regard, and a paper that cannot be read cannot 
receive a useful score or commentary. It will be assessed according to the grading rubric below 
as a major assignment worth 10 % of the total course grade , and comments will be offered 
on a copy thereof that are meant to guide further improvements to the writer’s technique. (Please 

note the “Late Work” and “Revisions” sections of the course syllabus.) 
 

Grading Rubric/s 
The rubric that appears below will be applied to the Desc RV and FV; grading for the Desc PV is 

generally holistic, as noted above. Generally, the papers being assessed will be read and a copy 
of the rubric filled out during the reading; the copy of the rubric will be emailed to the paper-
writer as an attachment. Retaining copies of the submitted papers suggests itself as a good idea.  
 

Please note that, in the interest of offering students practice in proofreading and editing their own 
work, comments offered through reproductions of the form below is general in nature. That is, 
they identify systematic problems and make broad suggestions rather than making line-by-line 
corrections. 

 

Assessment Category Steps Yes/No 
Assigned Guidelines Met? +0/-3 

Relevant Topic Selected? +1/-1 

Dominant Impression Indicated? +1/-1 

Vivid, Focused Sensory Detail Provided? +2/-1 

Dominant Impression Substantiated? +2/-1 

Formatting Correct? +0/-1 

Mechanics Correct? +0/-1 

Engagement Developed? +1/+0 

Total  

Overall Comments 

 

 
Descriptions of each category follow. 

 Assigned Guidelines Met?—Does the paper appear in .doc, .docx, or .rtf format? Does it 
provide approximately 975 (+/- 25) words of descriptive prose? 

 Relevant Topic Selected?—Does the paper center on a single, specific room with which 
the writer has direct association and emotional connection? 

 Dominant Impression Indicated?—Does the paper foster a single, dominant impression of 
its topic, whether explicit or implicit? If explicit, is the dominant impression located in 
the paper in such a way that the presumed primary reader would find it readily and accept 

its location? 
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 Vivid, Focused Sensory Detail Provided?—Does the paper provide sufficient sensory 
detail that the presumed primary reader would be able to gain a clear idea of the room 

being described? Is it of a sort that the presumed primary reader would be likely to 
understand? 

 Dominant Impression Substantiated?—Does the paper deploy its details in such a way 
that the presumed primary reader is likely to believe the dominant impression? That is, do 

the details support the overall sense of the room being described, both in content and in 
phrasing? Do they move in a reasonable manner for the dominant impression and the 
presumed primary reader? 

 Formatting Correct?—Does the paper appear in double-spaced 12-point Garamond, 

Georgia, or Times New Roman typeface on letter-sized paper with one-inch margins? 
Are an appropriate title and heading provided? Are page numbers present, in their 
appropriate positions, and in the same typeface as the rest of the text? 

 Mechanics Correct?—Does the paper adhere to the conventions of edited American 

English promulgated by the Modern Language Association of America and articulated in 
course materials? Does it evidence a level of diction and usage accordant with the likely 
expectations of the presumed primary readership? 

 Engagement Developed?—As a sort of extra-credit item, does the paper avoid the use of 
trite and/or cliché phrasing? Does it offer some unusual perspective? Does it present 
materials in such a way as stand out favorably against common expectations for first-year 
college writing? 

 

Notes 
1. 
Because the Desc is to be written about a particular place, recalled or directly observed, no 

recourse to outside materials is expected. If any outside materials are used in the essay, however, 
they must be attested in accordance with the guidelines expressed by the Modern Language 
Association of America. Failure to do so may be regarded as an academic integrity violation, 
with potentially adverse effects. 

 
2. 
Consulting with the instructor and/or with the Writing Center throughout the process of 
composition is likely to be of benefit. No specific grade item will attach itself to doing so, but 

past practice suggests that those writers who do seek such input and attention generate far better 
writing than those who do not (which, for the grade-conscious, translates to higher scores). 
 
3. 

Samples of descriptions in the same vein as the Desc are available. One is being drafted for the 
course and will be posted to www.elliottrwi.com when it is finished. Others can be found in such 
places as 

 “A Room of One’s Own,” by Virginia Woolf, available widely 

 “Sample Profile: Morrill 411,” available at 
http://gelliottteaching.blogspot.com/2014/02/sample-profile-morrill-411.html  

 “Where Writes Me,” available in CCC Vol. 66, Issue 2 (December 2014) 

http://www.elliottrwi.com/
http://gelliottteaching.blogspot.com/2014/02/sample-profile-morrill-411.html
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The formatting and length on display will necessarily differ from those required of students in 
the course. Even so, they offer useful models to follow during the process of composition and 
should be consulted to that end. 



Geoffrey B. Elliott 

Fall 2016 

ENGL 1301: Rhetoric & Composition, Narrative Essay Assignment Sheet 

 

Below appears a print version of the guidelines for the Narrative Essay (Narr) posted online at 
https://elliottrwi.com/instruction/schreiner-university/schreiner-university-engl-1301-rhetoric-

composition/schreiner-university-engl-1301-rhetoric-composition-narrative-essay/. The online 
version is to be considered authoritative, superseding any previously published information 
regarding the Narr. 
 

One of the primary ways, perhaps the only real way, in which people make sense of the world 
around them is to tell stories. Stories are powerfully illustrative and explanatory; there is a reason 
that the various religions of the world—and even the dedicated atheists—use them to get their 
points across. Storytelling is a fundamental human activity, perhaps one connected to sentience 

more broadly, and so practice in it is practice in the very stuff that makes people people. Since 
much of the liberal arts idea rests upon helping people to find and be more themselves, it makes 
sense that the core coursework of a liberal arts curriculum would attend to storytelling—to which 
end the Narr is directed. 

 
Completing the Narr will require students to do a number of things: 

 Identify a suitable topic of narration; 

 Determine a core message to convey about or through the topic; 

 Compose a story , approximately 1,300 words in length, formatted appropriately, 
bringing it to class for peer review and holistic assessment by the instructor as a minor 
assignment (the Narr PV); 

 Using the comments made during peer review, revise the Narr PV and submit the 

resulting paper (Narr RV) online for instructor review as a minor assignment; and 

 Using the comments made by the instructor, revise the Narr RV and submit the resulting 
paper (Narr FV) online for assessment as a major assignment worth 15% of the total 

course grade. 
 
Information about each follows, along with a copy of the relevant grading rubric and notes. 
 

Identify a Topic 
One of the many adages about writing is to “write what you know.” In many cases, the adage 
serves as an exhortation to learn more; learning more means knowing more, and knowing more 
opens up more about which to write—and writing itself can lead to knowing, since research 

writing exists to develop and disseminate new knowledge. For storytelling, though, writing the 
known typically involves writers taking the events of their lives and interpreting them in some 
way. That is, writing from experience generally leads to better writing than writing only from 
supposition. 

 
For the Narr, student writers are asked to focus on a single incident in their lives, which they will 
relate to their readers. Ideally, the event will take place in the same place detailed in the Desc. 
(Since setting is an important part of narrative art, working from an already-developed setting—

which the Desc should have yielded—suggests itself as a good idea.) But since many writers 
already began to narrate in the Desc, the story should be a different one than has already been 
presented; that is, if the story appeared in the Desc, it should not appear again in the Narr.  
 

https://elliottrwi.com/instruction/schreiner-university/schreiner-university-engl-1301-rhetoric-composition/schreiner-university-engl-1301-rhetoric-composition-narrative-essay/
https://elliottrwi.com/instruction/schreiner-university/schreiner-university-engl-1301-rhetoric-composition/schreiner-university-engl-1301-rhetoric-composition-narrative-essay/
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Those writers who wish to write a story about another place may do so, although they are 
expected to clear their topics with the instructor before proceeding. This may be done through 
email or in person. 

 

Determine a Core Message for the Story 
In themselves, stories are fine things. Telling them helps people understand themselves. Hearing 
them helps people understand others. Reading them does, as well, as several studies indicate, 

including: 

 Bal, P. Matthijs, and Martijn Veltkamp. “How Does Fiction Reading Influence Empathy? 
An Experimental Investigation on the Role of Emotional Transportation.” PLoS One, 30 

January 2013, doi: http://dx.doi.org/10.1371/journal.pone.0055341. Accessed 19 
September 2016. 

 Djikic, Mana, Keith Oatley, and Minhea C. Moldoveanu. “Reading Other Minds: Effects 
of Literature on Empathy.” Scientific Study of Literature, vol. 3, no. 1, 1 January 2013, 

pp. 28-47, doi: http://dx.doi.org/10.1075/ssol.3.1.06dji. Accessed 19 September 2016. 

 Johnson, Dan R. “Transportation into a Story Increases Empathy, Prosocial Behavior, 
and Perceptual Bias toward Fearful Expressions.” Personality and Individual Differences, 
vol. 52, no. 2, January 2012, pp.150-55, doi: 

http://dx.doi.org/10.1016/j.paid.2011.10.005. Accessed 19 September 2016. 

 Kidd, David Comer, and Emanuele Castano. “Reading Literary Fiction Improves Theory 
of Mind.” Science, vol.  342, no. 6156, 18 October 2013, pp. 377-80, doi: 

10.1126/science.1239918. Accessed 19 September 2016. 
 
One of the marks of the best stories, though, and of the best works of any art form is that they 
can support ends other than themselves. That is, they convey a message other than the events of 

the story. Æsop’s Fables offer one of the readier examples of such works, overtly expressing 
morals that the stories illustrate; the Parables in the New Testament function similarly. Other 
works of literature are less overt in their didacticism, although they nonetheless put their points 
across clearly. 

 
The Narr should work towards a similar end. The story told should not be the end in itself; it 
should support some other end, conveying a core message to readers. While there is much to say 
for doing so without openly and overtly announcing what message readers should take away 

from the story, there is enough precedent for making direct assertions to that end that doing so 
must be accepted as valid. Whether or not the message is presented plainly, however, writers 
should take care that they frame their narratives in such ways as support that message for a 
particular audience—in this case, a general reading public of the United States of the early 

twenty-first century. (Again, readers of The New York Times and The Wall Street Journal are 
good models of such readers.) 
 

Compose the Narr PV 
Taken together, the two items noted above constitute a sequence of prewriting that should guide 

student thinking about the topic and the desired approach to it. That is, the aforementioned do not 
produce deliverable writing in themselves, but they lead towards the first deliverable for the 
project: the Narr PV. 
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The Narr PV should be a reasonably complete story from the writer’s life, one that conveys its 
selected core message to a primary reader belonging to the general public of the United States in 
the early twenty-first century. That is, readers should be able to read the Narr PV and get a clear 

idea of the point of the story being told without having to ask the writer additional questions 
(although wanting to ask the writer additional questions is often a sign of engaging writing). As 
with all good stories, there needs to be some kind of conflict between a protagonist (likely—but 
not necessarily—a past version of the writer) and one or more antagonists (and antagonists do 

not need to be “bad” or even people, simply oppositional forces), and there needs to be a clear, 
well described setting. 
 
The Narr PV should be approximately 1,300 words in length (+/- 25), exclusive of heading 

(student name, instructor name, course/section, and date of composition), title, and any necessary 
end-citations (see Note 1, below). It should be typed in black, double-spaced, 12-point 
Garamond, Georgia, or Times New Roman font on letter-sized pages; the heading should be 
flush left, the title centered horizontally, and the body flush left with the first lines of paragraphs 

indented one-half inch from the left margin. Page numbers should be in the margin at the top of 
the page on the right margin, preceded by the writer’s surname, and in the same typeface as the 
rest of the paper. 
 

Each writer should bring a Narr PV that represents the writer’s best work to class as a 
typed, physical copy on 3 October 2016. Class that day will be taken up with peer review, 
during which other writers will read and comment upon the content and organization (not the 

mechanics) of the paper, making suggestions for improvement and indicating places where the 

paper works well—and explaining the comments so that the underlying principles can be used in 
future writing. 
 
As peer review progresses, the instructor will call for individual papers, checking to see if they 

are present as requested and whether or not, in general terms, they do what they need to do. Time 
constraints in class will prevent detailed reading by the instructor during peer review, so specific 
comments will be few, but the setting does allow for a holistic sense of each paper’s direction to 
be developed. That sense will be noted as the score for a minor assignment grade ; the score 

will conform to the grading scale in Table 2 of the course syllabus. (Obviously, those students 
who do not arrive in class with their Narr PVs in hand will not be able to receive any helpful 
score for the assignment. Note the “Late Work” section of the course syllabus.) 
 

Although a reasonably complete paper is expected, it is understood that the Narr PV is a work in 
progress. Changes to it are therefore also expected; they should not be viewed as failures, but 
seized upon as opportunities to improve writing techniques and to enhance the connections 
between writer and topic and writer and readers. Also, see Note 2, below. 

 

Revise the Narr PV into the Narr RV 
After peer review, writers should take their papers, review the comments made by their readers, 
and incorporate those found useful into their ongoing work. That is, they should work to improve 

their stories’ narrative flow and characterization, highlighting the core message and ensuring that 
their papers encourage reading rather than interfering with it. The result will become the Narr 
RV. 
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The Narr RV should (still) be a reasonably complete story from the writer’s life, one that 
conveys its selected core message to a primary reader belonging to the general public of the 

United States in the early twenty-first century. That is, readers should (still) be able to read the 
Narr RV and get a clear idea of the point of the story being told without having to ask the writer 
additional questions (although wanting to ask the writer additional questions is often a sign of 
engaging writing). Readers still have to be able to follow along easily and well. As with all good 

stories, there still needs to be some kind of conflict between a protagonist (likely—but not 
necessarily—a past version of the writer) and one or more antagonists (and antagonists do not 
need to be “bad” or even people, simply oppositional forces), and there still needs to be a clear, 
well described setting. 

 
The Narr RV should be approximately 1,300 words in length (+/- 25), exclusive of heading 
(student name, instructor name, course/section, and date of composition), title, and any necessary 
end-citations (see Note 1, below). It should be typed in black, double-spaced, 12-point 

Garamond, Georgia, or Times New Roman font on letter-sized pages; the heading should be 
flush left, the title centered horizontally, and the body flush left with the first lines of paragraphs 
indented one-half inch from the left margin. Page numbers should be in the margin at the top of 
the page on the right margin, preceded by the writer’s surname, and in the same typeface as the 

rest of the paper. 
 

Each writer should submit a typed, electronic copy of the Narr RV to the instructor 
through Schreiner One before the beginning of class time on 7 October 2016. The copy 

needs to be in .doc, .docx, or .rtf format so that it can be opened and read by the instructor; other 
file formats potentially present difficulties in that regard, and a paper that cannot be read cannot 
receive a useful score or commentary. It will be assessed according to the grading rubric below 
for a minor assignment grade , and comments will be offered on a copy thereof that are meant 

to guide further improvements to the work. (Obviously, those students who do not submit the 
Narr RV in timely fashion should not expect to receive any helpful score or commentary for the 
assignment. Note the “Late Work” section of the course syllabus.) 
 

Although a reasonably complete paper is expected, it is understood that the Narr RV is still a 
work in progress. Some changes to it are therefore also expected; they should not be viewed as 
failures, but seized upon as more opportunities to improve writing techniques further and to 
enhance the connections between writer and topic and writer and readers yet more. Also, again, 

see Note 2, below. 
 

Revise the Narr RV into the Narr FV 
After receiving instructor feedback, writers should take their papers, review the comments made 

by their reader, and incorporate those found useful into their ongoing work. That is, they should 
work to improve their stories’ narrative flow and characterization, highlighting the core message 
and ensuring that their papers encourage reading rather than interfering with it. The result will 
become the Narr FV. 

 
The Narr FV should (still) be a reasonably complete story from the writer’s life, one that conveys 
its selected core message to a primary reader belonging to the general public of the United States 



Geoffrey B. Elliott, Fall 2016, ENGL 1301 Reference Document, 23 
 

in the early twenty-first century. That is, readers should (still) be able to read the Narr FV and get 
a clear idea of the point of the story being told without having to ask the writer additional 
questions (although wanting to ask the writer additional questions is often a sign of engaging 

writing). Again, readers have to be able to follow along easily and well. As with all good stories, 
there still needs to be some kind of conflict between a protagonist (likely—but not necessarily—
a past version of the writer) and one or more antagonists (and antagonists do not need to be 
“bad” or even people, simply oppositional forces), and there even still needs to be a clear, well 

described setting. 
 
The Narr FV should be approximately 1,300 words in length (+/- 25), exclusive of heading 
(student name, instructor name, course/section, and date of composition), title, and any necessary 

end-citations (see Note 1, below). It should be typed in black, double-spaced, 12-point 
Garamond, Georgia, or Times New Roman font on letter-sized pages; the heading should be 
flush left, the title centered horizontally, and the body flush left with the first lines of paragraphs 
indented one-half inch from the left margin. Page numbers should be in the margin at the top of 

the page on the right margin, preceded by the writer’s surname, and in the same typeface as the 
rest of the paper. 
 

Each writer should submit a typed, electronic copy of the Narr FV to the instructor 

through Schreiner One before the beginning of class time on 14 October 2016. The copy 
needs to be in .doc, .docx, or .rtf format so that it can be opened and read by the instructor; other 
file formats potentially present difficulties in that regard, and a paper that cannot be read cannot 
receive a useful score or commentary. It will be assessed according to the grading rubric below 

as a major assignment worth 15 % of the total course grade , and comments will be offered 
on a copy thereof that are meant to guide further improvements to the writer’s technique. (Please 
note the “Late Work” and “Revisions” sections of the course syllabus.) 
 

Grading Rubric/s 
The rubric that appears below will be applied to the Narr RV and FV; grading for the Narr PV is 

generally holistic, as noted above. Generally, the papers being assessed will be read and a copy 
of the rubric filled out during the reading; the copy of the rubric will be emailed to the paper-
writer as an attachment. Retaining copies of the submitted papers suggests itself as a good idea.  
 

Please note that, in the interest of offering students practice in proofreading and editing their own 
work, comments offered through reproductions of the form below is general in nature. That is, 
they identify systematic problems and make broad suggestions rather than making line-by-line 
corrections. 
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Assessment Category Comments Steps Yes/No 
Assigned Guidelines Met?   +0/-3 

Relevant Topic Selected?   +1/-1 

Core Message Present and 

Supported? 
  +1/-1 

Characterization Clear and 
Appropriate? 

  +1/-1 

Conflict Clear and Relevant?   +1/-1 

Descriptions Clear and 
Appropriate? 

  +1/-1 

Plot Easily Followed?   +1/-1 

Formatting Correct?   +0/-1 

Mechanics Correct?   +0/-1 

Engagement Developed?   +1/+0 

Total  

Overall Comments 

 

 
Descriptions of each category follow. 

 Assigned Guidelines Met?—Does the paper appear in .doc, .docx, or .rtf format? Does it 
provide approximately 1,300 (+/- 25) words of narrative prose? 

 Relevant Topic Selected?—Does the paper center on a specific event in the writer’s life? 

 Core Message Present and Supported?—Does the narrative offer some clear message and 

frame itself in such a way that the message is supported by the story?  

 Characterization Clear and Appropriate?—Does the paper present at least a clear, well 

developed protagonist? If other characters are involved, are they realized in proportion to 

their narrative importance (i.e., is the primary antagonist, if a character, as fully realized 

as the protagonist, are supporting characters more than one-dimensional, and the like)? 

 Conflict Clear and Relevant?—Does the paper present a central conflict readily and well, 

making it obvious to readers? Is the conflict one appropriate to the scope of the paper and 

the abilities of the characters depicted? 

 Descriptions Clear and Appropriate?—Does the paper deploy sufficient sensory and other 

detail to make clear the setting and actors in the text?  

 Plot Easily Followed?—Does the paper present a series of events easily followed, with 

transitions among the various parts clearly and thoroughly delineated?  

 Formatting Correct?—Does the paper appear in double-spaced 12-point Garamond, 
Georgia, or Times New Roman typeface on letter-sized paper with one-inch margins? 
Are an appropriate title and heading provided? Are page numbers present, in their 
appropriate positions, and in the same typeface as the rest of the text? 

 Mechanics Correct?—Does the paper adhere to the conventions of edited American 
English promulgated by the Modern Language Association of America and articulated in 
course materials? Does it evidence a level of diction and usage accordant with the likely 
expectations of the presumed primary readership? 
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 Engagement Developed?—As a sort of extra-credit item, does the paper avoid the use of 
trite and/or cliché phrasing? Does it offer some unusual perspective? Does it present 

materials in such a way as stand out favorably against common expectations for first-year 
college writing? 

 

Notes 

1. 
Because the Narr is to be written about an event in the writer’s life, no recourse to outside 
materials is expected. If any outside materials are used in the essay, however, they must be 
attested in accordance with the guidelines expressed by the Modern Language Association of 

America. Failure to do so may be regarded as an academic integrity violation, with potentially 
adverse effects. 
 
2. 

Consulting with the instructor and/or with the Writing Center throughout the process of 
composition is likely to be of benefit. No specific grade item will attach itself to doing so, but 
past practice suggests that those writers who do seek such input and attention generate far better 
writing than those who do not (which, for the grade-conscious, translates to higher scores). 

 
3. 
Samples of narratives in the same vein as the Narr are available. One is being drafted for the 
course and will be posted to www.elliottrwi.com when it is finished. Others can be found in such 

places as 

 “Sample Narrative Essay,” here: http://gelliottteaching.blogspot.com/2013/02/sample-
narrative-essay_13.html 

 Another “Sample Narrative Essay,” here: 

http://gelliottteaching.blogspot.com/2012/10/sample-narrative-essay.html 
The formatting and length on display will necessarily differ from those required of students in 
the course. Even so, they offer useful models to follow during the process of composition and 
should be consulted to that end. 

http://www.elliottrwi.com/
http://gelliottteaching.blogspot.com/2013/02/sample-narrative-essay_13.html
http://gelliottteaching.blogspot.com/2013/02/sample-narrative-essay_13.html
http://gelliottteaching.blogspot.com/2012/10/sample-narrative-essay.html


Geoffrey B. Elliott 

Fall 2016 

ENGL 1301: Rhetoric & Composition, Illustrative Definition Essay Assignment Sheet 

 

Below appears a print version of the guidelines for the Illustrative Definition Essay (IllDef) 
posted online at https://elliottrwi.com/instruction/schreiner-university/schreiner-university-engl-

1301-rhetoric-composition/schreiner-university-engl-1301-rhetoric-composition-illustrative-
definition-essay/. The online version is to be considered authoritative, superseding any 
previously published information regarding the IllDef. 
 

One of the things that first-year composition courses are supposed to do is begin to bring 
students into the patterns of discourse that prevail in academia. In general, those patterns are 
argumentative in nature, asserting an idea and supporting that idea through the systematic 
application of informed reasoning to present evidence. In itself, “argument” is a broad rubric, too 

broad to be treated meaningfully as a monolithic construct; as such, argument tends to be broken 
down into a number of types, of which names differ across institutions, programs, and 
disciplinary identities. 
 

Whatever the organization, however, arguments made as part of it will benefit from being 
grounded in solid definitions; that is, to make an argument well requires that the core terms used 
in producing the argument have meanings that remain stable throughout the argument. Yet 
arriving at definitions is not a given; even looking up words in dictionaries shows multiple 

meanings for most words, and the dictionaries do not always agree upon those definitions. 
(Connotations add another layer of complexity, and a thick one, to the issue.) Each of those 
definitions, however, is not capriciously decided upon; it is instead culled from common patterns 
of usage. That is, lexicographers—those who make dictionaries—look at how a given term is 

used and assert consistencies in that usage as the denotations of the words being defined. The 
IllDef works to the same end, identifying examples of a writer-determined group and using the 
common features of those examples to arrive at a definition of a term that can be used for later 
work in the course. 
 

Completing the IllDef will require students to do a number of things: 

 Decide upon a group and quality around which to center an argument; 

 Identify representative examples of that group; 

 Distill common features from the representative examples; 

 Combine the features into a thesis that offers a definition of the application of the 
selected quality to the group; 

 Compose an expository argument that asserts and substantiates the thesis, approximately 
1,300 words in length, formatted appropriately, bringing it to class for peer review and 
holistic assessment by the instructor as a minor assignment (the IllDef PV); 

 Using the comments made during peer review, revise the IllDef PV and submit the 

resulting paper (IllDef RV) online for instructor review as a minor assignment; and 

 Using the comments made by the instructor, revise the IllDef RV and submit the resulting 
paper (IllDef FV) online for assessment as a major assignment worth 15% of the total 

course grade. 
 
Information about each follows, along with a copy of the relevant grading rubric and notes. 
  

https://elliottrwi.com/instruction/schreiner-university/schreiner-university-engl-1301-rhetoric-composition/schreiner-university-engl-1301-rhetoric-composition-illustrative-definition-essay/
https://elliottrwi.com/instruction/schreiner-university/schreiner-university-engl-1301-rhetoric-composition/schreiner-university-engl-1301-rhetoric-composition-illustrative-definition-essay/
https://elliottrwi.com/instruction/schreiner-university/schreiner-university-engl-1301-rhetoric-composition/schreiner-university-engl-1301-rhetoric-composition-illustrative-definition-essay/
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Decide upon a Group and Quality 
Defining a term requires some framing; there needs to be some group to be treated and some 
quality to be applied to the group, the combination of which forms the term to be defined. For the 

IllDef, following the general course theme for the Fall 2016 term at Schreiner University, 
students are asked to consider rooms as their group. That is, students should consider rooms in 
which they have been or in which they still often find themselves. Many types of room are 
available, however, so the broad group of “rooms” will need to be narrowed down in some useful 

way. Ideally, the type of room treated in the Desc will be the overall group handled by the IllDef, 
but even the individual room described in the earlier essay belongs to several groups; any such 
are acceptable for the current project. 
 

With a group chosen, a quality needs to be selected. That is, for a given type of room, some form 
or characteristic needs to be identified. At its simplest, the quality can be a one-word descriptor 
such as “good,” “bad,” or “ugly.” More helpfully, however, a phrasal descriptor could be 
applied, something like a “good for studying” or “bad for bringing a date back to.” What the 

quality will be is open to the writer’s determination; the IllDef is a place to explore and to 
advance ideas, and far-ranging work opens the opportunity for excellence. 
 

Identify Representative Examples of the Group 

With a group and quality determined, the work of definition begins—and it begins with finding 
source materials. To determine what it means for a member of the chosen group to demonstrate 
the asserted quality means that an idea of that quality, as applied to that group, and such an idea 
comes from members of that group. That is, they come from examples of the group. 

Accordingly, students writing the IllDef should identify several representatives of the group they 
decided upon—typically some five to seven—making sure that those representatives are, in fact, 
representative of the group (e.g., a group of “teenagers’ bedrooms” should probably not include 
one shared among five members of a family when one, but only one, is a teenager). There will 

preferably be some divergence among the group representatives, as that divergence allows for a 
more accurate idea to be developed—but that will depend upon the group being named; 
“suburban powder rooms” likely admits of more diversity than does a group composed of one 
floor of a dormitory. 

 

Identify Common Features  
Once the representative members of the group are identified, describing them will be necessary 
(the skills practiced in developing materials for the Desc will come into play). A list of 

features—and perhaps even the impressions conveyed by those features—for each representative 
will be useful, as such lists will facilitate the development of yet another: a list of features 
common among representative members of the group. 
 

It is not necessary that all features be shared by all representatives; indeed, it will rarely be the 
case that any two representatives will share all features. What matters is that there are patterns of 
occurrence among the representatives. A feature that shows up in six of seven examples is 
compellingly typical of the group; one that shows up in four or five of seven is less so, but still 

useful. A feature occurring in three of seven examples is not likely to be telling, and one in one 
or two may well be odd and idiosyncratic, not fit to use as a nascent standard. 
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The number of features that emerge will differ depending on the group, the quality, and the 
representative examples chosen. A good range for a paper of the requested length, however, 
might be four to seven, which range allows for enough detail to make an informed decision while 

not demanding more than a paper of the requested scope can adequately treat. As noted above, 
those shared by more members of the group are likely to be of greater importance than those 
shared by few; attention should focus on those which have the most evidence supporting them. 
 

Compose a Thesis 
Armed with an idea of the group, the applicable quality, and descriptive features culled from 
representative examples of the group, students should draft a one-sentence thesis statement. The 
thesis is the single most important sentence in the paper; it is the central idea that the essay will 

lead into through its introduction, support in its body, and move forward from in its conclusion. 
It is, in effect, the whole point of the paper. 
 
The thesis for the IllDef will do well to follow a basic pattern: A [quality] [group] is one that [list 

the most common qualities]. Variations on the pattern are to be expected, of course; a phrasal 
quality will need different presentation than a one-word, and a more narrowly defined group will 
do more work to form a central idea than will one conceived of only broadly. 
 

Compose the IllDef PV 
Taken together, the four items noted above constitute a sequence of prewriting that should guide 
student thinking about the topic and the desired approach to it. That is, the aforementioned do not 
produce deliverable writing in themselves, but they lead towards the first deliverable for the 

project: the IllDef PV. 
 
The IllDef PV should be a reasonably complete argument, one that conveys an idea about a 
place-related concept and support for it to a primary reader belonging to the general public of the 

United States in the early twenty-first century. That is, readers should be able to read the IllDef 
PV and get a clear idea of the argument being made without having to ask the writer additional 
questions (although wanting to ask the writer additional questions is often a sign of engaging 
writing). Readers have to be able to follow along easily and well as they are presented with 

evidence supporting the central idea of the paper and explanations of how the evidence serves to 
offer that support. They also need to be brought into the paper smoothly and well, and they need 
to be given some indication of what they can do with the thesis once it is validated. The paper 
will do well to offer an introduction that leads to a statement of thesis, followed a series of 

paragraphs that each explicates a given feature (using evidence from the representative group 
members in support), and a culminating paragraph that returns to the thesis briefly before 
motioning forward to future utility of that thesis. 
 

The IllDef PV should be approximately 1,300 words in length (+/- 25), exclusive of heading 
(student name, instructor name, course/section, and date of composition), title, and any necessary 
end-citations (see Note 1, below). It should be typed in black, double-spaced, 12-point 
Garamond, Georgia, or Times New Roman font on letter-sized pages; the heading should be 

flush left, the title centered horizontally, and the body flush left with the first lines of paragraphs 
indented one-half inch from the left margin. Page numbers should be in the margin at the top of 
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the page on the right margin, preceded by the writer’s surname, and in the same typeface as the 
rest of the paper. 
 

Each writer should bring an IllDef PV that represents the writer’s best work to class as a 
typed, physical copy on 24 October 2016. Class that day will be taken up with peer review, 
during which other writers will read and comment upon the content and organization (not the 

mechanics) of the paper, making suggestions for improvement and indicating places where the 

paper works well—and explaining the comments so that the underlying principles can be used in 
future writing. 
 
As peer review progresses, the instructor will call for individual papers, checking to see if they 

are present as requested and whether or not, in general terms, they do what they need to do. Time 
constraints in class will prevent detailed reading by the instructor during peer review, so specific 
comments will be few, but the setting does allow for a holistic sense of each paper’s direction to 
be developed. That sense will be noted as the score for a minor assignment grade ; the score 

will conform to the grading scale in Table 2 of the course syllabus. (Obviously, those students 
who do not arrive in class with their IllDef PVs in hand will not be able to receive any helpful 
score for the assignment. Note the “Late Work” section of the course syllabus.) 
 

Although a reasonably complete paper is expected, it is understood that the IllDef PV is a work 
in progress. Changes to it are therefore also expected; they should not be viewed as failures, but 
seized upon as opportunities to improve writing techniques and to enhance the connections 
between writer and topic and writer and readers. Also, see Note 2, below. 

 

Revise the IllDef PV into the IllDef RV 
After peer review, writers should take their papers, review the comments made by their readers, 
and incorporate those found useful into their ongoing work. That is, they should work to improve 

their theses’ phrasing, the quality and extent of evidentiary support for the same, the rigor and 
detail of explanations of the evidence, motion among the various parts of the papers, and entries 
into and exits from the argument. The result will become the IllDef RV. 
 

The IllDef RV should (still) be a reasonably complete argument, one that conveys an idea about 
a place-related concept and support for it to a primary reader belonging to the general public of 
the United States in the early twenty-first century. That is, readers should (still) be able to read 
the IllDef RV and get a clear idea of the argument being made without having to ask the writer 

additional questions (although wanting to ask the writer additional questions is often a sign of 
engaging writing). Readers still have to be able to follow along easily and well as they are 
presented with evidence supporting the central idea of the paper and explanations of how the 
evidence serves to offer that support. They still also need to be brought into the paper smoothly 

and well, and they need to be given some indication of what they can do with the thesis once it is 
validated. The paper will continue to do well to offer an introduction that leads to a statement of 
thesis, followed a series of paragraphs that each explicates a given feature (using evidence from 
the representative group members in support), and a culminating paragraph that returns to the 

thesis briefly before motioning forward to future utility of that thesis. 
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The IllDef RV should be approximately 1,300 words in length (+/- 25), exclusive of heading 
(student name, instructor name, course/section, and date of composition), title, and any necessary 
end-citations (see Note 1, below). It should be typed in black, double-spaced, 12-point 

Garamond, Georgia, or Times New Roman font on letter-sized pages; the heading should be 
flush left, the title centered horizontally, and the body flush left with the first lines of paragraphs 
indented one-half inch from the left margin. Page numbers should be in the margin at the top of 
the page on the right margin, preceded by the writer’s surname, and in the same typeface as the 

rest of the paper. 
 

Each writer should submit a typed, electronic copy of the IllDef RV to the instructor 
through Schreiner One before the beginning of class time on 28 October 2016. The copy 

needs to be in .doc, .docx, or .rtf format so that it can be opened and read by the instructor; other 
file formats potentially present difficulties in that regard, and a paper that cannot be read cannot 
receive a useful score or commentary. It will be assessed according to the grading rubric below 
for a minor assignment grade , and comments will be offered on a copy thereof that are meant 

to guide further improvements to the work. (Obviously, those students who do not submit the 
IllDef RV in timely fashion should not expect to receive any helpful score or commentary for the 
assignment. Note the “Late Work” section of the course syllabus.) 
 

Although a reasonably complete paper is expected, it is understood that the IllDef RV is still a 
work in progress. Some changes to it are therefore also expected; they should not be viewed as 
failures, but seized upon as more opportunities to improve writing techniques further and to 
enhance the connections between writer and topic and writer and readers yet more. Also, again, 

see Note 2, below. 
 

Revise the IllDef RV into the IllDef FV 
After receiving instructor feedback, writers should take their papers, review the comments made 

by their reader, and incorporate those found useful into their ongoing work. That is, they should 
work to improve their theses’ phrasing, the quality and extent of evidentiary support for the 
same, the rigor and detail of explanations of the evidence, motion among the various parts of the 
papers, and entries into and exits from the argument. The result will become the lllDef FV. 

 
The IllDef FV should (still) be a reasonably complete argument, one that conveys an idea about a 
place-related concept and support for it to a primary reader belonging to the general public of the 
United States in the early twenty-first century. That is, readers should (still) be able to read the 

IllDef FV and get a clear idea of the point of the argument being made without having to ask the 
writer additional questions (although wanting to ask the writer additional questions is often a 
sign of engaging writing). Again, readers have to be able to follow along easily and well as they 
are presented with evidence supporting the central idea of the paper and explanations of how the 

evidence serves to offer that support. They continue also need to be brought into the paper 
smoothly and well, and they need to be given some indication of what they can do with the thesis 
once it is validated. The paper will still do well to offer an introduction that leads to a statement 
of thesis, followed a series of paragraphs that each explicates a given feature (using evidence 

from the representative group members in support), and a culminating paragraph that returns to 
the thesis briefly before motioning forward to future utility of that thesis. 
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The IllDef FV should be approximately 1,300 words in length (+/- 25), exclusive of heading 
(student name, instructor name, course/section, and date of composition), title, and any necessary 
end-citations (see Note 1, below). It should be typed in black, double-spaced, 12-point 

Garamond, Georgia, or Times New Roman font on letter-sized pages; the heading should be 
flush left, the title centered horizontally, and the body flush left with the first lines of paragraphs 
indented one-half inch from the left margin. Page numbers should be in the margin at the top of 
the page on the right margin, preceded by the writer’s surname, and in the same typeface as the 

rest of the paper. 
 

Each writer should submit a typed, electronic copy of the IllDef FV to the instructor 
through Schreiner One before the beginning of class time on 4 November 2016. The copy 

needs to be in .doc, .docx, or .rtf format so that it can be opened and read by the instructor; other 
file formats potentially present difficulties in that regard, and a paper that cannot be read cannot 
receive a useful score or commentary. It will be assessed according to the grading rubric below 
as a major assignment worth 15 % of the total course grade , and comments will be offered 

on a copy thereof that are meant to guide further improvements to the writer’s technique. (Please 
note the “Late Work” and “Revisions” sections of the course syllabus.) 
 

Grading Rubric/s 
The rubric that appears below will be applied to the IllDef RV and FV; grading for the IllDef PV 

is generally holistic, as noted above. Generally, the papers being assessed will be read and a copy 
of the rubric filled out during the reading; the copy of the rubric will be emailed to the paper-
writer as an attachment. Retaining copies of the submitted papers suggests itself as a good idea. 
 

Please note that, in the interest of offering students practice in proofreading and editing their own 
work, comments offered through reproductions of the form below is general in nature. That is, 
they identify systematic problems and make broad suggestions rather than making line-by-line 
corrections.  
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Assessment Category Comments Steps Yes/No 
Assigned Guidelines Met?   +0/-3 

Relevant Topic Selected?   +1/-1 

Thesis Clear and Appropriate?   +1/-1 

Evidence Clear and 

Appropriate? 
  +1/-1 

Explanations Clear and 

Appropriate? 
  +1/-1 

Organization Clear and 
Appropriate? 

  +1/-1 

Introduction and Conclusion 
Clear and Appropriate? 

  +1/-1 

Formatting Correct?   +0/-1 

Mechanics Correct?   +0/-1 

Engagement Developed?   +1/+0 

Total  

Overall Comments 
 

Descriptions of each category follow. 

 Assigned Guidelines Met?—Does the paper appear in .doc, .docx, or .rtf format? Does it 
provide approximately 1,300 (+/- 25) words of expository prose? 

 Relevant Topic Selected?—Does the paper center on a specific concept related to the 
theme of the course, as identified above? 

 Thesis Clear and Appropriate?—Does the paper offer a cogent definition of its topic? Is it 
one that reflects consideration and investigation? 

 Evidence Clear and Appropriate?—Does the paper offer documentary and/or sensory 

evidence to support its stated thesis? Is it of a sort that the presumed primary readership is 
likely to accept as valid? Is it in quantity sufficient that the presumed primary readership 
is likely to find it convincing? 

 Explanations Clear and Appropriate?—Does the paper offer systemic explanation of how 

the provided evidence serves to support the paper’s stated thesis? Is it of a sort that the 
presumed primary readership is likely to accept as valid? Is it of such an extent that the 
presumed primary readership is likely to find it convincing? 

 Organization Clear and Appropriate?—Does the paper present its supporting points in a 

sensible, logical order (usually emphatic)? Does it provide clear explicit or implicit 
transitions among its points that indicate the relationships among those points? Does it 
move smoothly and sensibly within its supporting points? 

 Introduction and Conclusion Clear and Appropriate?—Does the paper present an 

introduction that move well from the general topic to the specific? Does it offer a 
conclusion that moves forward from the asserted thesis in some useful way (i.e., avoids 
simple recapitulation of the argument made)? 

 Formatting Correct?—Does the paper appear in double-spaced 12-point Garamond, 
Georgia, or Times New Roman typeface on letter-sized paper with one-inch margins? 
Are an appropriate title and heading provided? Are page numbers present, in their 
appropriate positions, and in the same typeface as the rest of the text? 
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 Mechanics Correct?—Does the paper adhere to the conventions of edited American 
English promulgated by the Modern Language Association of America and articulated in 

course materials? Does it evidence a level of diction and usage accordant with the likely 
expectations of the presumed primary readership? 

 Engagement Developed?—As a sort of extra-credit item, does the paper avoid the use of 
trite and/or cliché phrasing? Does it offer some unusual perspective? Does it present 

materials in such a way as stand out favorably against common expectations for first-year 
college writing? 

 

Notes 

1. 
Because the IllDef is to be written using numerous examples, recourse to outside materials is not 
unexpected, although it is not obligatory. If any outside materials are used in the essay, they 
must be attested in accordance with the guidelines expressed by the Modern Language 

Association of America. Failure to do so may be regarded as an academic integrity violation, 
with potentially adverse effects. 
 
2. 

Consulting with the instructor and/or with the Writing Center throughout the process of 
composition is likely to be of benefit. No specific grade item will attach itself to doing so, but 
past practice suggests that those writers who do seek such input and attention generate far better 
writing than those who do not (which, for the grade-conscious, translates to higher scores). 

 
3. 
Samples of definitions in the same vein as the IllDef are available. One is being drafted for the 
course and will be posted to www.elliottrwi.com when it is finished. Others can be found in such 

places as 

 Christina H’s 20 December 2011 Cracked.com article, “5 Reasons Calling Someone a 
‘Nerd’ Is Officially Meaningless,” http://www.cracked.com/blog/5-reasons-calling-
someone-nerd-officially-meaningless/; 

 An 18 March 2013 sample illustrative definition, 
http://gelliottteaching.blogspot.com/2013/03/sample-illustrative-definition.html; 

 A 27 January 2011 sample definition paper, 

http://gelliottteaching.blogspot.com/2011/01/sample-definition-paper.html; 

 A 17 May 2011 sample definition paper, 
http://gelliottteaching.blogspot.com/2011/05/sample-definition-paper.html; 

 A 6 September 2011 sample definition paper, 

http://gelliottteaching.blogspot.com/2011/09/sample-definition-paper.html; and 

 A 20 January 2012 sample definition paper, 
http://gelliottteaching.blogspot.com/2012/01/sample-definition-paper.html. 

The formatting and length on display will necessarily differ from those required of students in 
the course. Even so, they offer useful models to follow during the process of composition and 
should be consulted to that end. 

http://www.elliottrwi.com/
http://www.cracked.com/blog/5-reasons-calling-someone-nerd-officially-meaningless/
http://www.cracked.com/blog/5-reasons-calling-someone-nerd-officially-meaningless/
http://gelliottteaching.blogspot.com/2013/03/sample-illustrative-definition.html
http://gelliottteaching.blogspot.com/2011/01/sample-definition-paper.html
http://gelliottteaching.blogspot.com/2011/05/sample-definition-paper.html
http://gelliottteaching.blogspot.com/2011/09/sample-definition-paper.html
http://gelliottteaching.blogspot.com/2012/01/sample-definition-paper.html
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ENGL 1301: Rhetoric & Composition, Comparison/Contrast Essay Assignment Sheet 

 

Below appears a print version of the guidelines for the Comparison/Contrast Essay (C/C) posted 
online at https://elliottrwi.com/instruction/schreiner-university/schreiner-university-engl-1301-

rhetoric-composition/schreiner-university-engl-1301-rhetoric-composition-comparisoncontrast-
essay/. The online version is to be considered authoritative, superseding any previously 
published information regarding the C/C. 
 

One of the things that first-year composition courses are supposed to do is begin to bring 
students into the patterns of discourse that prevail in academia. In general, those patterns are 
argumentative in nature, asserting an idea and supporting that idea through the systematic 
application of informed reasoning to present evidence. In itself, “argument” is a broad rubric, too 

broad to be treated meaningfully as a monolithic construct; as such, argument tends to be broken 
down into a number of types, of which names differ across institutions, programs, and 
disciplinary identities. 
 

Whatever the organization, however, arguments made as part of it will often take the form of 
making some kind of evaluative assessment. That is, people will be asked in their professional 
and personal lives to decide which course of action or item to select. The C/C works to the same 
end, applying a (hopefully pre-determined) definition to multiple examples of things meeting it 

to determine which the optimal choice among them is. 
 
Completing the C/C will require students to do a number of things: 

 Refine the group/quality definition asserted in the earlier IllDef, or develop a new 

definition of a group and quality; 

 Identify two examples of that group not previously treated; 

 Examine how each example enacts the definition; 

 Compare the ways in and extent to which each example enacts the definition; 

 Decide upon a contrastive thesis; 

 Compose an expository argument that asserts and substantiates the thesis, approximately 
1,625 words in length, formatted appropriately, bringing it to class for peer review and 

holistic assessment by the instructor as a minor assignment (the C/C PV); 

 Using the comments made during peer review, revise the C/C PV and submit the 
resulting paper (C/C RV) online for instructor review as a minor assignment; and 

 Using the comments made by the instructor, revise the C/C RV and submit the resulting 
paper (C/C FV) online for assessment as a major assignment worth 20% of the total 
course grade. 

 

Information about each follows, along with a copy of the relevant grading rubric and notes. 
 

Refine an Old Definition, or Develop a New One  
Making an evaluative assessment requires that there be some standard of comparison in place. 

That is, to say that a given item is better than another requires that there be some guideline for 
what “good” is. Fortunately, earlier work in the class was directed to that end; the earlier IllDef 
paper served to develop a set of criteria for inclusion in a particular group. That is, in offering a 
(supported) definition, the IllDef asserts a set of standards that may then be applied to other 

https://elliottrwi.com/instruction/schreiner-university/schreiner-university-engl-1301-rhetoric-composition/schreiner-university-engl-1301-rhetoric-composition-comparisoncontrast-essay/
https://elliottrwi.com/instruction/schreiner-university/schreiner-university-engl-1301-rhetoric-composition/schreiner-university-engl-1301-rhetoric-composition-comparisoncontrast-essay/
https://elliottrwi.com/instruction/schreiner-university/schreiner-university-engl-1301-rhetoric-composition/schreiner-university-engl-1301-rhetoric-composition-comparisoncontrast-essay/
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examples than those used to generate the IllDef. If, for instance, the IllDef argues that a good 
office has to have particular qualities, that set of qualities can be used to assess other offices, 
thereby determining which is better. Writing always needs to be improved, so the definition 

advanced in the IllDef will need some refinement, but that definition can certainly serve as a 
beginning for a contrastive argument. (See Note 1, below.) 
 
Alternately, an entirely new definition—and perhaps even a new group—can be selected. Doing 

so will require a fair amount of preliminary work, as developing a definition requires careful 
attention to multiple examples (as noted in the IllDef), but it can be done. A definition thus 
generated will need to be as detailed and as clearly phrased as one carried over from earlier 
work, as it will have to do the same things and support the same level of argument. 

 

Find Two New Examples to Treat 
Whatever set of standards are applied, they have to be applied, and that means there must be 
other items to which to apply them. A contrastive argument such as the C/C requires at least two 

(and two will be enough for the current project). Avoidance of logical fallacy—in this case, 
circular reasoning—means that the examples to which the set of standards are to be applied 
cannot be among those used to generate the standards. That is, if Ð and Þ are being compared in 
how well they fulfill the definition of Æ, neither Ð nor Þ can have contributed to determining the 

definition of Æ. 
 
Keep in mind that the selected examples must clearly belong to the group against which they are 
assessed; there should be no doubt that both Ð and Þ are part of Æ. For the comparison to be a 

fair and relevant one, the items being compared should actually be comparable. It would not be 
appropriate to assert that the Lone Star Swing Orchestra is a better big band than the Pentatonix, 
for example, as the latter is not a big band at all. To assess it as such falls into another fallacy of 
argument, something akin to a strawman, and fallacious reasoning is to be avoided. 

 

Examine Each Example against the Definition 
Having a set of standards in place and items to consider invites applying that set of standards to 
the items. Each item should be reviewed for the ways in and extent to which it fulfills each 

component of the definition. That is, if the definition of Æ is that it does A, B, C, D, and E, how 
Ð does A, B, C, D, and E must be examined, as must how Þ does A, B, C, D, and E. It is in such 
fulfillment that the comparison between the items as members of their group—the focus of the 
C/C—inheres. Features other than those deemed to be definitional need not be treated; they are 

extraneous to the degree of belonging upon which the paper relies. 
 

Compare the Examinations’ Results 
Once the selected items have been assessed for the ways in and extent to which they enact the 

definition, the assessments can be compared. They will not necessarily do all parts of the 
definition equally well, just as two members of the same sports team will not necessarily perform 
equally well in any given position on the team—although both may well excel. Feature to feature 
comparison will likely be preferable, as the individual analysis allows for more exact 

determination of performance, and more detail is desirable than less.  
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Decide upon a Contrastive Thesis 
Comparing the results of applying the earlier-determined definition to the two examples should 
indicate which of them fulfills the definition more fully or, if both enact it fully, which of the 

examples exhibits the definition’s qualities to a greater extent. Whichever is should be identified 
as such, and the statement of that identification should be presented as the thesis of the C/C. It 
will do well to take such a form as “[Item Ð] is a better example of [Defined Group Æ] than 
[Item Þ].” Other forms are available and may be used as long as they express a clear contrastive 

relationship between the two selected items. 
 
It is worth noting that the Ð in the format above need not be better at fulfilling every component 
of the definition of Æ to be better overall. It can, in fact, be equal or inferior to Þ in one or more 

respects. It need only be superior (per the definition of Æ) in the aggregate; that is, the ways in 
which Ð surpasses Þ must be greater in number and/or extent than the ways in which the two are 
equal or in which Þ surpasses Ð. 
 

Compose the C/C PV 
Taken together, the items noted above constitute a sequence of prewriting that should guide 
student thinking about the topic and the desired approach to it. That is, the aforementioned do not 
produce deliverable writing in themselves, but they lead towards the first deliverable for the 

project: the C/C PV. 
 
The C/C PV should be a reasonably complete argument, one that conveys an idea about how 
items compare to one another and support for it to a primary reader belonging to the general 

public of the United States in the early twenty-first century. That is, readers should be able to 
read the C/C PV and get a clear idea of the argument being made without having to ask the 
writer additional questions (although wanting to ask the writer additional questions is often a 
sign of engaging writing). Readers have to be able to follow along easily and well as they are 

presented with evidence supporting the central idea of the paper and explanations of how the 
evidence serves to offer that support. They also need to be brought into the paper smoothly and 
well, and they need to be given some indication of what they can do with the thesis once it is 
validated. The paper will do well to offer an introduction that leads to a statement of thesis, 

followed a series of paragraphs that each explicates how the selected items enact a given feature 
and how the superior item is superior (in most cases), and a culminating paragraph that returns to 
the thesis briefly before motioning forward to future utility of that thesis. 
 

The C/C PV should be approximately 1,625 words in length (± 25), exclusive of heading 
(student name, instructor name, course/section, and date of composition), title, and any necessary 
end-citations (see Note 1, below). It should be typed in black, double-spaced, 12-point 
Garamond, Georgia, or Times New Roman font on letter-sized pages; the heading should be 

flush left, the title centered horizontally, and the body flush left with the first lines of paragraphs 
indented one-half inch from the left margin. Page numbers should be in the margin at the top of 
the page on the right margin, preceded by the writer’s surname, and in the same typeface as the 
rest of the paper. 

 

Each writer should bring a C/C PV that represents the writer’s best work to class as a 
typed, physical copy on 16 November 2016. Class that day will be taken up with peer review, 
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during which other writers will read and comment upon the content and organization (not the 

mechanics) of the paper, making suggestions for improvement and indicating places where the 
paper works well—and explaining the comments so that the underlying principles can be used in 

future writing. 
 
As peer review progresses, the instructor will call for individual papers, checking to see if they 
are present as requested and whether or not, in general terms, they do what they need to do. Time 

constraints in class will prevent detailed reading by the instructor during peer review, so specific 
comments will be few, but the setting does allow for a holistic sense of each paper’s direction to 
be developed. That sense will be noted as the score for a minor assignment grade ; the score 
will conform to the grading scale in Table 2 of the course syllabus. (Obviously, those students 

who do not arrive in class with their C/C PVs in hand will not be able to receive any helpful 
score for the assignment. Note the “Late Work” section of the course syllabus.) 
 
Although a reasonably complete paper is expected, it is understood that the C/C PV is a work in 

progress. Changes to it are therefore also expected; they should not be viewed as failures, but 
seized upon as opportunities to improve writing techniques and to enhance the connections 
between writer and topic and writer and readers. Also, see Note 2, below. 
 

Revise the C/C PV into the C/C RV 
After peer review, writers should take their papers, review the comments made by their readers, 
and incorporate those found useful into their ongoing work. That is, they should work to improve 
their theses’ phrasing, the quality and extent of evidentiary support for the same, the rigor and 

detail of explanations of the evidence, motion among the various parts of the papers, and entries 
into and exits from the argument. The result will become the C/C RV. 
 
The C/C RV should (still) be a reasonably complete argument, one that conveys an idea about 

how items compare to one another and support for it to a primary reader belonging to the general 
public of the United States in the early twenty-first century. That is, readers should (still) be able 
to read the C/C RV and get a clear idea of the argument being made without having to ask the 
writer additional questions (although wanting to ask the writer additional questions is often a 

sign of engaging writing). Readers still have to be able to follow along easily and well as they 
are presented with evidence supporting the central idea of the paper and explanations of how the 
evidence serves to offer that support. They still also need to be brought into the paper smoothly 
and well, and they need to be given some indication of what they can do with the thesis once it is 

validated. The paper will continue to do well to offer an introduction that leads to a statement of 
thesis, followed a series of paragraphs that each explicates how the selected items enact a given 
feature and how the superior item is superior (in most cases), and a culminating paragraph that 
returns to the thesis briefly before motioning forward to future utility of that thesis. 

 
The C/C RV should be approximately 1,625 words in length (± 25), exclusive of heading 
(student name, instructor name, course/section, and date of composition), title, and any necessary 
end-citations (see Note 1, below). It should be typed in black, double-spaced, 12-point 

Garamond, Georgia, or Times New Roman font on letter-sized pages; the heading should be 
flush left, the title centered horizontally, and the body flush left with the first lines of paragraphs 
indented one-half inch from the left margin. Page numbers should be in the margin at the top of 
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the page on the right margin, preceded by the writer’s surname, and in the same typeface as the 
rest of the paper. 
 

Each writer should submit a typed, electronic copy of the C/C RV to the instructor through 
Schreiner One before the beginning of class time on 21 November 2016. The copy needs to 
be in .doc, .docx, or .rtf format so that it can be opened and read by the instructor; other file 
formats potentially present difficulties in that regard, and a paper that cannot be read cannot 

receive a useful score or commentary. It will be assessed according to the grading rubric below 
for a minor assignment grade , and comments will be offered on a copy thereof that are meant 
to guide further improvements to the work. (Obviously, those students who do not submit the 
C/C RV in timely fashion should not expect to receive any helpful score or commentary for the 

assignment. Note the “Late Work” section of the course syllabus.) 
 
Although a reasonably complete paper is expected, it is understood that the C/C RV is still a 
work in progress. Some changes to it are therefore also expected; they should not be viewed as 

failures, but seized upon as more opportunities to improve writing techniques further and to 
enhance the connections between writer and topic and writer and readers yet more. Also, again, 
see Note 2, below. 
 

Revise the C/C RV into the C/C FV 
After receiving instructor feedback, writers should take their papers, review the comments made 
by their reader, and incorporate those found useful into their ongoing work. That is, they should 
work to improve their theses’ phrasing, the quality and extent of evidentiary support for the 

same, the rigor and detail of explanations of the evidence, motion among the various parts of the 
papers, and entries into and exits from the argument. The result will become the C/C FV. 
 
The C/C FV should (still) be a reasonably complete argument, one that conveys an idea about 

how items compare to one another and support for it to a primary reader belonging to the general 
public of the United States in the early twenty-first century. That is, readers should (still) be able 
to read the C/C FV and get a clear idea of the point of the argument being made without having 
to ask the writer additional questions (although wanting to ask the writer additional questions is 

often a sign of engaging writing). Again, readers have to be able to follow along easily and well 
as they are presented with evidence supporting the central idea of the paper and explanations of 
how the evidence serves to offer that support. They continue also need to be brought into the 
paper smoothly and well, and they need to be given some indication of what they can do with the 

thesis once it is validated. The paper will still do well to offer an introduction that leads to a 
statement of thesis, followed a series of paragraphs that each explicates how the selected items 
enact a given feature and how the superior item is superior (in most cases), and a culminating 
paragraph that returns to the thesis briefly before motioning forward to future utility of that 

thesis. 
 
The C/C FV should be approximately 1,625 words in length (± 25), exclusive of heading 
(student name, instructor name, course/section, and date of composition), title, and any necessary 

end-citations (see Note 1, below). It should be typed in black, double-spaced, 12-point 
Garamond, Georgia, or Times New Roman font on letter-sized pages; the heading should be 
flush left, the title centered horizontally, and the body flush left with the first lines of paragraphs 
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indented one-half inch from the left margin. Page numbers should be in the margin at the top of 
the page on the right margin, preceded by the writer’s surname, and in the same typeface as the 
rest of the paper. 

 

Each writer should submit a typed, electronic copy of the C/C FV to the instructor through 
Schreiner One before the beginning of class time on 7 December 2016. The copy needs to be 
in .doc, .docx, or .rtf format so that it can be opened and read by the instructor; other file formats 

potentially present difficulties in that regard, and a paper that cannot be read cannot receive a 
useful score or commentary. It will be assessed according to the grading rubric below as a major 

assignment worth 20% of the total course grade , and comments will be offered on a copy 
thereof that are meant to guide further improvements to the writer’s technique. (Please note the 

“Late Work” and “Revisions” sections of the course syllabus.) 
 

Grading Rubric/s 
The rubric that appears below will be applied to the C/C RV and FV; grading for the C/C PV is 
generally holistic, as noted above. Generally, the papers being assessed will be read and a copy 

of the rubric filled out during the reading; the copy of the rubric will be emailed to the paper-
writer as an attachment. Retaining copies of the submitted papers suggests itself as a good idea.  
 
Please note that, in the interest of offering students practice in proofreading and editing their own 

work, comments offered through reproductions of the form below is general in nature. That is, 
they identify systematic problems and make broad suggestions rather than making line-by-line 
corrections. 
 

All papers start out with a grade of C 

Assessment Category Comments Steps Yes/No 
Assigned Guidelines Met?   +0/-3 

Definition Clear and 
Appropriate? 

  +1/-1 

Thesis Clear and Appropriate?   +1/-1 

Evidence Clear and 

Appropriate? 
  +1/-1 

Explanations Clear and 

Appropriate? 
  +1/-1 

Introduction and Conclusion 
Clear and Appropriate? 

  +1/-1 

Organization Clear and 
Appropriate? 

  +1/-1 

Formatting Correct?   +0/-1 

Mechanics Correct?   +0/-1 

Engagement Developed?   +1/+0 

Total  

Overall Comments 

 

 
Explanations for grading categories follow. 
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 Assigned Guidelines Met?—Does the paper appear in .doc, .docx, or .rtf format? Does it 
provide approximately 1,625 (± 25) words of argumentative prose? 

 Definition Clear and Appropriate?—Does the paper present a clear definition of a 
particular group in accord with the dominant course theme? Is the definition a useful 
basis from which to develop a contrastive argument? 

 Thesis Clear and Appropriate?—Does the paper present a clear (explicit or implicit) 

contrastive thesis, articulating a position that one item of two is a better example of the 
group than the other? 

 Evidence Clear and Appropriate?—Does the paper provide sufficient sensory and other 

evidence to substantiate the position argued? Is the evidence of a sort likely to be 
accepted by the presumed primary reader? 

 Explanations Clear and Appropriate?—Does the paper offer systemic explanation of how 
the provided evidence serves to support the paper’s stated thesis? Is it of a sort that the 

presumed primary readership is likely to accept as valid? Is it of such an extent that the 
presumed primary readership is likely to find it convincing? 

 Introduction and Conclusion Clear and Appropriate?—Does the paper present an 
introduction that moves well from the general topic to the specific? Does it offer a 

conclusion that moves forward from the asserted thesis in some useful way (i.e., avoids 
simple recapitulation of the argument made)? 

 Organization Clear and Appropriate?—Does the paper present its supporting points in a 

sensible, logical order (usually emphatic)? Does it provide clear explicit or implicit 
transitions among its points that indicate the relationships among those points? Does it 
move smoothly and sensibly within its supporting points? 

 Formatting Correct?—Does the paper appear in double-spaced 12-point Garamond, 

Georgia, or Times New Roman typeface on letter-sized paper with one-inch margins? 
Are an appropriate title and heading provided? Are page numbers present, in their  
appropriate positions, and in the same typeface as the rest of the text? Are citations 
presented as they should be, per current Modern Language Association of America 

standards? 

 Mechanics Correct?—Does the paper adhere to the conventions of edited American 
English promulgated by the Modern Language Association of America and articulated in 
course materials? Does it evidence a level of diction and usage accordant with the likely 

expectations of the presumed primary readership? 

 Engagement Developed?—As a sort of extra-credit item, does the paper avoid the use of 
trite and/or cliché phrasing? Does it offer some unusual perspective? Does it present 
materials in such a way as stand out favorably against common expectations for first-year 

college writing? 
 

Notes 
1. 

Because the C/C is to be written using multiple examples, recourse to outside materials is not 
unexpected, although it is not obligatory. If any outside materials are used in the essay, they 
must be attested in accordance with the guidelines expressed by the Modern Language 
Association of America. Failure to do so may be regarded as an academic integrity violation, 

with potentially adverse effects. 
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The earlier IllDef, which may provide the definition applied in the paper, will serve as an 

outside source and will therefore oblige formal citation if materials from it are used. 
 

2. 
Consulting with the instructor and/or with the Writing Center throughout the process of 
composition is likely to be of benefit. No specific grade item will attach itself to doing so, but 
past practice suggests that those writers who do seek such input and attention generate far better 

writing than those who do not (which, for the grade-conscious, translates to higher scores). 
 
3. 
Samples of arguments in the same vein as the C/C are available. One is being drafted for the 

course and will be posted to www.elliottrwi.com when it is finished. A number of others can be 
found in materials prepared for earlier teaching, here: https://goo.gl/QkWMlM. The formatting 
and length on display in the earlier examples will necessarily differ from those required of 
students in the course. Even so, they offer useful models to follow during the process of 

composition and should be consulted to that end. 

http://www.elliottrwi.com/
https://goo.gl/QkWMlM


Geoffrey B. Elliott 

ENGL 1301: Rhetoric & Composition, Final Exam Assignment Sheet 

Fall 2016 

 

Below appears a print version of the guidelines for the Final Exam (FinEx) posted online at 
https://elliottrwi.com/instruction/schreiner-university/schreiner-university-engl-1301-rhetoric-

composition/schreiner-university-engl-1301-rhetoric-composition-final-exam/. The online 
version is to be considered authoritative, superseding any previously published information 
regarding the FinEx. 
 

Final examinations are a traditional staple of college curricula. In an effort to afford the students 
some agency in their own assessment by such a traditional measure, a survey of student 
preferences for the FinEx was administered online, polling the section of the course taught by 
Prof. Elliott. The results of that survey indicate that a majority of respondents (17 of 20, or 85%) 

preferred an extended version of the riddle quizzes that have been given throughout the semester. 
Accordingly, the FinEx will take said form for the sections of the class taught by Prof. Elliott. 
 
Completing the FinEx will require students to 

 Read the provided text,  

 Proofread the provided text,  

 Answer the provided text, and  

 Explain the answer based on the information in the provided text.  

 
Information about each follows, along with a brief discussion of assessment and some notes.  
 

Read the Provided Text 
As with the riddle quizzes earlier in the semester, the FinEx will present students with a text—a 
riddle, likely drawn from a historical English-language source and adapted to reframe some 
cultural norms for ease of intelligibility. The first step in treating the FinEx will be to read the 

riddle, working first to make sense of the words-as-sounds in the order they are presented. The 
sounds of the words will be correct in the order presented. 
 

Proofread the Provided Text 

The text provided for the FinEx, as with the texts provided for the riddle quizzes, will contain 
errors of usage (as judged against dictates in the course handbook and expressed during class 
discussions throughout the term). The errors in the FinEx may be of more than one type , but 
any such errors will be reflective of errors observed among student writing throughout the term. 

(See Note 1, below.) The errors should be noted and appropriate corrections suggested, using the 
proofreading marks indicated in the back of the course textbook insofar as can be done. 

Proofreading factors into the grade assigned to the FinEx. Inappropriate corrections will 

be marked as errors, lowering the proofreading score. 

 

Answer the Provided Text 
The text provided for the FinEx is a riddle. It will explicitly call for a solution—“Say what I am.” 
An assertion should be made about what the thing described in the riddle is. This is not the 

same thing as addressing the proofreading corrections made to the text. The answer 
provided will serve as a sort of thesis for the explanation that follows, but the “correctness” of 

the answer given will not be considered as part of the FinEx grade. 

 

https://elliottrwi.com/instruction/schreiner-university/schreiner-university-engl-1301-rhetoric-composition/schreiner-university-engl-1301-rhetoric-composition-final-exam/
https://elliottrwi.com/instruction/schreiner-university/schreiner-university-engl-1301-rhetoric-composition/schreiner-university-engl-1301-rhetoric-composition-final-exam/
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Explain the Answer Given 
After the text of the riddle is corrected and an answer to the riddle that constitutes the text is 
given, an explanation of that answer is needed. That is, how the text supports the answer needs to 

be expressed. Doing so will require specific reference to individual portions of the text and 
explication of how the information contained therein leads to the answer given. Both the 

provision of specific evidence and the effective explication thereof will factor into the grade 

assigned to the FinEx. Usage errors therein will lower the relevant scores. 

 

Assessment 
The FinEx will be graded in the same manner as the riddle quizzes which it mimics. That is, as 
those quizzes have noted, “The correctness of the proofreading and the thoroughness of the 

explanation will be assessed holistically and the performance in both regards averaged for the 
overall score on the exercise.” Unlike the quizzes, however, the FinEx is a major assignment; it 

will count for 10% of the total course grade . 
 

Notes 
1. 
While there are limits to how effective study in advance of the FinEx can be, since the specific 
text to be treated will not be announced until the FinEx is distributed, students will be well 

served to look back at the coursework they have submitted during the term, noting the errors that 
have received comment on their reviewed assignments. 
 
2. 

The FinEx will be open-book, open-note, and open-source, but it will not be collaborative. 
Students found to be colluding risk summary failure of the class. 
 
3. 

Physical copies of the FinEx will be retained by the instructor. Students who wish to have copies 
of their exams and comments may make individual arrangements to retrieve them during the next 
regular term of instruction. 



Geoffrey B. Elliott 

Fall 2016 

ENGL 1301: Rhetoric & Composition, Final Exam 

 

Student Name  
 

 
Below appears the text of a riddle, into which a number of proofreading errors are embedded. 
Read the text provided and do each of the following: 

1. Proofread the riddle, offering corrections to the text in line with it. Please use the revision 
symbols indicated on SCW pg. 871. 

2. In the indicated space, answer the riddle. 
3. In the indicated space, explain, based on the text of the riddle, why the answer given is 

correct. 
The correctness of the proofreading and the thoroughness of the explanation will be assessed 
holistically and the performance in both regards averaged for the overall score on the exercise, a 
minor assignment grade. 

 

The Text 
 
I was a warrior a weapon. Now a young warrior covers me over in bent twisted wires in gold and 

in silver. Sometimes men kiss me. Sometimes I cry allowed summon intimate companions to 

battle. Sometimes a horse bares me across the marches. Sometimes a sea-steed fairies me over 

the floods glistening with ornaments. Sometimes a certain maiden with a jeweled bosom fills me. 

Sometimes I fall stolen against the boreds hard and headless. Sometimes I hang ornamented with 

jewels gleaming on the wall wear men drink stately army equipment. Sometimes warriors are 

borne ahorse; then must I devour the blowing breath from a certain person’s bosom. Sometimes I 

invite men to feasts in splendor to whine. Sometimes I must with this voice of mine recover that 

stolen from the wrathful put thieves to flight. Say what I am. 

 

Spaces for the answer and the explanation were provided to students. 

  



Geoffrey B. Elliott 

Fall 2016 

ENGL 1301: Rhetoric & Composition, Compiled Quizzes 

 

Some notes must be made here: 
 

All of the quizzes respond to the same prompt, given below. Individual quiz texts vary; they 
follow the prompt in sequence, labeled as given to students. 
 
Many riddles are adapted from the Exeter Book. They are included without further comment.  

 

Student Name  

 

 
Below appears the text of a riddle, into which several examples of a single, common sort of 
proofreading error are embedded. Read the text provided and do each of the following: 

1. Proofread the riddle, offering corrections to the text in line with it. Please use the revision 

symbols indicated on SCW pg. 871. 
2. In the indicated space, answer the riddle. 
3. In the indicated space, explain, based on the text of the riddle, why the answer given is 

correct. 

The correctness of the proofreading and the thoroughness of the explanation will be assessed 
holistically and the performance in both regards averaged for the overall score on the exercise, a 
minor assignment grade. 
 

20160831 
 
In one sense I begin and end around an A. In another I am like homework. In still another I pop 

up frequently in any number of classes. In fact I am in front of you at the moment, and you can 

be assured that others like me will face you from time to time. In the end however, I am not so 

hard as might be thought. Even if you do have trouble with me now it will not hinder you to any 

great degree, and you will get better with practice. Say what I am. 

 

20160907 
 
The internet regards me as the pirate’s enemy. I appear in mini movies as an American or as an 

assassin, and I have been in video games from ate bits onward. Except for where I look out, I 

come in a color that, with another, looks like a brews. I really should not, though, because if I am 

doing my job rite, then I should not be seen. If I am scene, the one who seas me should 
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remember it even unto death. Certainly people should not here me coming, although my presents 

very much should be felt. Say what I am. 

 

20160914 
 

Hands knead me working me up and down in the kitchen. Boneless I rise under cover of cloth 

before I am shoved into a hot place. Afterwards I am apt to find myself taken into mouths that 

relish me. Some claim I am better when cut or when part of me is peeled away—the young 

particularly say the latter—but others prefer me intact and value my firmness. Most agree though 

that bigger is better. Say what I am. 

 

20160921 

 
Among the Roman’s, I was akin to the free. Among speaker’s of English, I am but one arc away 

from what chicken’s say. You ought to have at least one of me, and you would be better off if 

you had many other’s, too. I am often before dinner’s are served, and, somehow, both agent’s 

and police officer’s do me. Say what I am. 

 

20161005 
 

I half one end that is bulbous. I have won end that is hairy. Hands pull awn me, dirty, and I am 

rubbed before I go into the mouths of many. When a certain thing comes out of me and reaches a 

person’s aye, that eye will be wet. Say what I am. 

 

20161012 

 
I have been spotted near the homes of the people, I feed the cattle and have many teeth, my nose 

is useful, going along downward, ravening loyally and tugging towards home, roaming beyond 

walls, seeking plants, I always find them, at least those not rooted, I make them stand still, those 
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rooted fast, in the place they are established, shining brightly, blowing and growing. Say what I 

am. 

 

20161019 
 

I have often been trapped in a closet. On occasion I have been taken out and delivered to another 

as bidden and that other would poke his head inside me. From below with me upturned he would 

join with me in a tight fit. If his strength kept up some sort of hairy thing was bound to fill me.  

Say what I am. 

 

20161026 
 
At times my knobby self is pulled upon guided by hands to ensure that a hole is filled. At other 

times I am yanked upon mightily resulting in banging. At yet other times I stick and a lubricant 

is needed. Sometimes the tip of me is pinched even twisted. Sometimes a certain something is 

inserted into a hole in my tip. Sometimes to prevent children I am clad in something drawn from 

a package. Say what I am. 

 

20161102 
 

A wondrous thing I often hang beside a man’s thigh riding inside his clothes. P ierced through in 

the front I am stiff and hard and I stand out firm from my place. When I get pulled out my holder 

tries to insert me a normally hanging thing head-first into a familiar hole of matching length I 

have often filled before. Say what I am. 

 

20161109 
 
To make me is entirely human as the old saying goes. I appear in too many places to list in full 

but one of the places I am most likely to occur is in student work. Sadly I have done so no few 
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times in the past few days. I also manage to show up in front of you. In fact I am in front of you 

even now so there is no reason to mistake me; there never is with the answer to the question right 

in front of you. Say what I am. 

 

20161207 
 
By two dumb things is a warrior brightly extracted brought into the world in wonder for the use 

of lords. For the hurt of the other foe bears it against foe. Strong though it is it is easily bound 

and obeys well serving quietly if people tend it duly and feed it fairly. It offers them comfort and 

happiness in life but it rewards with destruction those who let it grow proud. Say what it is. 

 


